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Executive Summary 
In support of the Mayland Community College (MCC) mission to be the educational gateway to 
opportunity in Mitchell, Avery, and Yancey counties, the College has developed and is 
championing the Preparing Students to Learn Online: Are You Ready? Quality Enhancement Plan 
(QEP).  Derived through an extensive evolutionary institutional analysis and design process, the 
QEP represents MCC’s commitment to ensure that students are prepared to succeed in 100% 
online course offerings.  The Plan also provides for faculty development and College readiness 
to support online education. 
 
Students seeking to take 100% online classes will first complete an online orientation consisting 
of the SmarterMeasure readiness instrument and an orientation module that serves as an 
“Introduction to Online Learning.”  The orientation will assess student preparedness for online 
learning while advancing the personal and technical capabilities for students of all readiness 
levels.  Furthermore, students who are identified as being Low Ready for online classes will take 
ACA 085 (Improving Study Skills) to bolster the academic, personal, and technical skills needed 
to meet the demands of online learning.  MCC will also enact several student success support 
actions including an online course requirements Web resource, advisor training, and an Internet 
class orientation guidelines framework. 
 
Mayland Community College’s QEP provides foundational support for student preparedness and 
student learning through faculty professional development.  To ensure that faculty members are 
ready to offer quality online instruction, a three-tiered development program will be established to 
certify online faculty with training in andragogy, Learning Management System (LMS) 
fundamentals, course design, and Quality Matters principles.  A Quality Matters-based self-
assessment and peer review program will be developed to provide online course certification. 
 
Additionally, the Quality Enhancement Plan encompasses several actions that promote College 
readiness to support online learning.  Through personnel appointment, assessment development, 
and student readiness tracking procedures, the institution will ensure that the online learning 
environment advances student achievement. 
 
Through these actions, Mayland’s QEP will, therefore, create a framework to achieve three 
program outcomes: 

1. Increase student success rates in 100% online courses beyond baseline by 5% 
2. Increase student retention rates in 100% online courses beyond baseline by 4% 
3. Increase student satisfaction rates with 100% online courses beyond baseline 

 
In order to realize these program outcomes, the following student learning outcomes are 
interwoven throughout the MCC Quality Enhancement Plan: 

1. Students will be able to identify the characteristics of a successful online learner 
2. Students will be able to demonstrate the appropriate technical skills needed for online 

success 
3. Students will be able to apply personal readiness techniques to improve performance in 

online classes 
4. Students will be able to utilize appropriate academic resources to improve access to and 

performance in online classes 
 
Mayland Community College will, therefore, implement, assess, and adjust the QEP over a five-
year period in order to promote student learning success in online classes and to ensure that 
online classes meet the highest standards of quality.



Mayland Community College Overview 
Mayland Community College (MCC) is located in the Blue Ridge section of the Appalachian 
Mountains of western North Carolina on the Avery/Mitchell County line just outside the town of 
Spruce Pine. MCC is chartered to serve Mitchell, Avery, and Yancey Counties (hence the name 
Mayland). Mayland Technical Institute was chartered in February 1970 by authority of the General 
Assembly of North Carolina upon recommendations of the State Board of Education, the Advisory 
Budget Commission, and Governor. Operations began in September 1971 in the Board Room of 
the Northwestern Bank in Spruce Pine.  
 
From September 1971 through August 1972, the Institute offered courses only in continuing 
education and basic skills. In Fall Quarter 1972, 102 students enrolled in four curriculum 
programs. In August 1973, the first graduation ceremonies were held, honoring 24 curriculum 
graduates and 40 GED recipients.  With an average curriculum enrollment of nearly 1,600 
students in both Fall and Spring semesters since 2004, the College enjoyed a steady increased 
enrollment for several years. However, between the years of 2009 and 2011, curriculum 
enrollment decreased, primarily due to changes from the NC Community College System 
regarding education in prison facilities.   
 
Enrollment for Spring 2013 was 1,202 curriculum students in twenty-nine (29) programs of study 
and high school transition programs.  The College now serves more than 10,500 persons each 
year through all of its educational programs – over nineteen percent of the service population 
living within the service area.  MCC offers curriculum programs, including numerous college 
transfer options; hundreds of continuing education offerings based upon the needs and interests 
of the professional business, industry, civic, and cultural communities; adult education programs; 
correctional education at Avery/Mitchell and Mountain View Correctional facilities; dual enrollment 
opportunities for high school students; and distance learning opportunities. 
 
MCC's main campus is located adjacent to the town of Spruce Pine and has learning centers in 
Newland and Burnsville. The Avery Learning Center, located in Newland, offers a variety of 
continuing education courses as well as curriculum classes. The Yancey Learning Center 
operates in Burnsville with a full schedule of continuing education offerings and curriculum 
classes. Plans to expand the Yancey Learning Center include a 12,000+ square foot Advanced 
Manufacturing School. Construction of this addition began in spring 2014. 
 
MCC has an open-door admissions policy. The College currently serves students ages 14 (in our 
Early College High School) to 80 (in our Continuing Education Program). The average age of 
curriculum students is 24, while the average age of continuing education students is 43.  Recently 
MCC has revitalized and reinvented itself to broaden services to the community.  This includes a 
strong commitment to the economic development within the three counties.  MCC's mission 
centers on being an educational gateway to a better quality of life, while its vision concentrates 
on embracing the communities it serves as well as the unique region that is its home.  MCC's 
guiding values are opportunity, excellence, and community. 
 
MCC is dedicated to provide high quality, accessible programs and course offerings. Based on 
student demand and needs, distance education course offerings have and continue to be in high 
demand. Assuring the integrity and quality of all courses is a primary focus of the College. 
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Key Terms and Definitions 
Several terms frequently appear throughout the Mayland Community College QEP.  Definitions 
of these common terms are presented below: 
 
College Readiness – The degree to which MCC is prepared to support student learning in the 

online learning environment.  Through the QEP, the College will promote readiness by 
employing key personnel, developing assessment measures, and creating tracking 
procedures for student readiness. 

Distance Education / Distance Learning / Online Learning – Learning that occurs when the 
“interaction of a student and instructor is separated by place and/or time” (State Board of 
Community Colleges).  “A formal educational process in which the majority of the 
instruction in a course occurs when students and instructors are not in the same place” 
(Southern Association of Colleges and Schools Commission on Colleges, Inc.).  For this 
QEP, distance learning most often refers to Internet courses. 

Faculty Readiness – The degree to which a faculty member is prepared to engage online 
students in a quality manner.  Through the MCC QEP, faculty members will become 
ready for online teaching by completing training in andragogy, the learning management 
system, online course design, and best practices in online instruction.  Faculty members 
will demonstrate readiness by participating in Quality Matters-based self-review of 
existing online classes and peer review of new online classes. 

Hybrid / Blended Courses – Courses in which “the primary delivery is online with a 
requirement that students also meet in traditional face-to-face sessions as determined 
appropriate by the college” (State Board of Community Colleges). 

Internet Courses – Courses in which “100% of the instruction is delivered through the Internet” 
(State Board of Community Colleges). 

LEO (Linking Everyone Online) – The Mayland Community College Learning Management 
System (LMS). 

Program Outcomes – Measurable “end result of what a program or process is to do, achieve, 
or accomplish” (Texas A&M University Office of Institutional Assessment). 

Quality Matters (QM) – “A nationally recognized, faculty-centered, peer review process 
designed to certify the quality of online courses and online components” (Quality 
Matters). 

SmarterMeasure – An assessment that quantifies and identifies a student’s level of readiness 
to take an online or technology-rich course (SmarterServices, LLC). 

Student Learning Outcomes – “The knowledge, skills, and abilities a student has attained at 
the end (or as a result) of his or her engagement in a particular set of higher education 
experiences” (Cleary). 

Student Readiness – The degree to which a student is prepared to succeed in distance 
education.  As established in the QEP, before students can enroll in Internet courses, 
they must demonstrate that they are ready for online learning or must undertake 
interventions designed to strengthen their preparedness for online learning. 

Student Retention – The measure indicating that a student enrolled in a 100% online course 
as of the census date completed the course by being enrolled in the course at the end of 
the semester. 
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Student Satisfaction – The measure to which a student expresses overall approval with the 
quality of a 100% online course experience. 

Student Success – The measure to which a student accomplishes course objectives as 
demonstrated by earning a grade of A, B, or C in a 100% online class. 

Traditional / Face-to-face / Seated Courses – “Courses which meet at a specified day and 
time in a specific location” (State Board of Community Colleges). 
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Process Used to Identify and Develop the QEP 
In September 2012, Mayland Community College repurposed the standing Institutional 
Effectiveness Committee (IEC) to become the SACSCOC Steering Committee. The Committee 
was given an overview of the SACSCOC Reaffirmation process that included a purpose 
statement, timeline, tips for QEP development, and next steps for QEP development. 
 
The Reaffirmation process and QEP fundamentals were further introduced to the College during 
Fall Fling.  The Director of Institutional Effectiveness / SACSCOC Accreditation Liaison hosted a 
SACSCOC booth on Fall Fling Day, September 18, 2012.  The booth consisted of the following: 
 

 SACS Acronym Contest 

 A QEP Topic Hunt and Parking Spot Raffle 

 Bean Bag Toss 

 Information about the Reaffirmation process and Quality Enhancement Plan 
identification 
 

During Fall Fling, faculty, staff, and students were given the opportunity to provide suggestion 
topics for the QEP. Over 200 topics were submitted. The Director of Institutional Effectiveness 
then sorted the topics into two categories:  Possible and Not Possible. The topics in the Possible 
category were consolidated into 18 (eighteen) primary themes. The Not Possible topics were 
sorted and distributed to various areas of the College to incorporate into departmental planning. 
 
On October 17, 2012, the IEC met to explore the proposed themes from faculty, staff, and 
students. Eighteen (18) items were given to the committee, with two (2) additional topics added 
during the meeting. The IEC met again on October 22, 2012 to present research findings on the 
twenty (20) proposed topics.  Preliminary institutional data was also presented by the Office of 
Institutional Effectiveness related to the topics considered.  The initial list of topics was as follows: 
 

Ethics, Values, Service Learning Freshmen Experience and Learning 
Communities 

Information Literacy Global Learning 

Learning Centers Quantitative Literacy 

Writing Centers College-Wide Communication 

Critical Thinking Skills Improving Distance Education 

Creative Learning Environments Advanced Manufacturing – STEM 

Transforming the College Focus College Climate 

Improving Students’ Problem-Solving Skills 
in Core Curriculum Classes 

General Education Competencies Across the 
Curriculum 

Preparing Graduates for Employment:  
Entering the Real World 

Changing the Culture of Our College:  Creating 
the Best Conditions for Learning 

Evidence-Based Practices:  Habit of Inquiry 
Rather than of Advocacy 

Advancing Publications/Marketing 
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After discussion and deliberation by the committee, the overall list of possible topics was narrowed 
to ten (10) topics: 
 

Learning Centers Writing Centers 

Improving Distance Education Creative Learning Environments 

Improving Students’ Problems Solving Skills 
in Core Curriculum  

General Education Competencies Across the 
Curriculum 

Changing the Culture of the College:  
Creating the Best Conditions for Learning 

Evidence Based Practices: Habit of Inquiry 
Rather than Advocacy 

Advanced Manufacturing:  STEM Publications/Marketing 

 
Topics were analyzed in light of the College’s Mission and Vision.  Ongoing institutional analysis 
provided insight into the viability of certain topics to be considered for the QEP.  Once additional 
research was presented on the top ten (10) suggested broad topics and was matched to 
institutional data and institutional needs (see next section for relevant analysis), the committee 
then narrowed the broad topics to three (3): 
 

 Improving Distance Education (12 votes) 

 General Education Competencies (12 votes) 

 Publications and Marketing (2 votes) 
 
Over the next few weeks, teams were formed to research and expand the topics of Improving 
Distance Education and General Education Competencies. The IEC then came up with three 
viable options: 
 

 Quest for Quality:  Faculty Development and Student Readiness for online courses. This 
topic would focus on best practices for faculty teaching online courses while ensuring that 
students were ready to take online courses. 

 Quest for Quality:  Comparability of online courses to traditional courses. This issue would 
focus on faculty training, assessment, and quality template design. 

 Quest for Quality:  Ensuring ALL students meet the General Education Competencies 
before leaving MCC, regardless of program. The rationale behind this topic creation 
evolved from the large majority of MCC graduates leaving with only a certificate. 

 
Beginning in October 2012, there were numerous activities to provide details and solicit feedback 
from MCC constituents: 
 

 October 17, 2012:  QEP PowerPoint Presentation presented to the President’s Council. 

 November 2, 2012:  QEP PowerPoint distributed by email to all MCC faculty and staff. 

 November 19, 2012:  Focus group held for faculty, staff, and students regarding 
information related to QEP topic selection. 

 November 19, 2012:  Board of Trustees presented with information related to QEP topic 
selection. 

 November 29, 2012: Focus group held for faculty, staff, and students regarding 
information related to QEP topic selection. 
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 December 4, 2012:  Focus group held for faculty, staff, and students regarding information 
related to QEP topic selection. 

 December 4, 2012:  A campus-wide email and PowerPoint presentation distributed to all 
faculty and staff regarding information related to QEP selection.  

 January 4, 2013:  The President’s Council voted unanimously to support and move 
forward with the QEP topic:  Quest for Quality:  Improving Distance Learning in the areas 
of course development, course certification and faculty development.  

 January 4, 2013:  The Leadership Team supported the decision from the President’s 
Council and nominated Ryan Carter as the QEP Director. 

 January 14, 2013:  The Board of Trustees was presented with the consensus from the 
President’s Council and the Leadership Team regarding the QEP topic. The Board of 
Trustees approved the topic as a College commitment and was introduced to Ryan Carter 
as the QEP Director. 

 
Thus began a journey of creative evolution and campus-wide engagement with Mayland’s QEP.  
Many events and activities helped to bring clarity to the QEP design, focus, and actions: 
 

 In the Spring 2013 semester, the QEP Development Committee was formed.  The 
Committee began meeting in the Spring 2013 semester to start researching and 
discussing the broad areas of course development, course certification, and faculty 
development for improving online classes. 

 In April 2013, three faculty input sessions / focus groups were held.  Faculty provided 
feedback into the areas identified by the Institutional Effectiveness Committee (IEC), but 
also raised concerns as they related to student readiness for online classes. 

 In the Summer 2013 semester, the QEP Development Committee continued research and 
literature / best practices review to support the QEP topic. 

 By August 2013, an outline of QEP goals, outcomes, and actions was produced based on 
literature review, research, best practices, and institutional assessment / needs. 

 In September 2013, the QEP Development Committee shared its progress with MCC’s 
SACSCOC Vice President, Dr. Charles Taylor, during an onsite advisory visit.  Using 
feedback obtained during this advisory visit, Mayland’s QEP continued to evolve as the 
Development Committee used Dr. Taylor’s input to strengthen the QEP. 

 In September and October 2013, the QEP Development Committee revisited Student 
Learning Outcomes for the Plan.  It was decided that to fully support student learning, the 
QEP needed to address student readiness for online learning.  The Development 
Committee recognized that this component 1) was significant, 2) reinforced student 
learning outcomes, and 3) came as a natural response to information gathered from 
faculty and students through focus groups and surveys. 

 Throughout the Fall 2013 semester, the QEP Development Committee met every two 
weeks.  The QEP focus narrowed as the Development Committee revised (and 
strengthened) the topic and student learning outcomes.  The Board of Trustees and 
College Administration were advised of the changing scope and development of student 
readiness for distance learning as a significant component for the QEP and were asked 
to provide feedback to the evolving scope.  Additional research and literature review was 
conducted to better understand the new facets of the QEP. 
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 In October 2013, student focus groups and student surveys were conducted that 
specifically focused on the areas of faculty development and student readiness for online 
learning.  Surveying of faculty was also completed to identify concerns related to student 
readiness for online learning. 

 In November 2013, the QEP Director, the Director of Institutional Effectiveness / 
SACSCOC Liaison, and the Vice President of Instruction traveled to a sister community 
college institution within the NC Community College System and met with that college’s 
QEP leadership and Institutional Assessment representatives.  This institution had 
recently embarked on an improvement project dealing with student readiness for online 
education.  These practitioners provided suggestions and helped Mayland to enhance its 
student learning outcomes and overall QEP goals. 

 During the Spring 2014 semester, the QEP Development Committee continued to meet 
every two weeks as it finalized actions concerning student, faculty, and College readiness 
for online learning.  The Committee also developed schedule, budget, and assessment 
plans as they related to measuring the success of the QEP.  Key resources were identified 
for implementation. 

 Throughout the Spring 2014 semester, the QEP Marketing Committee began holding 
regular meetings.  The Marketing Committee created and implemented a marketing plan 
to engage the Mayland community and raise awareness for the Quality Enhancement 
Plan. 

 On March 11, 2014, the QEP Director and the Director of Institutional Effectiveness / 
SACSCOC Liaison traveled to Gaston College to attend the North Carolina Community 
College Association of Distance Learning (NC3ADL) Regional Conference presented on 
student engagement in online classes, universal design, and best practices in professional 
faculty development.  NC3ADL provides support, leadership, professional development, 
and best practices for distance learning. 

 In April 2014, the QEP Director presented the Plan to Mayland’s Student Government 
Association.  The Student Government Association members expressed confidence in the 
QEP and offered their support for the effort. 

 On April 15, 2014, the QEP was officially unveiled at the Spring Fling / Student 
Appreciation event.  Banners and signs were placed around campus.  An informational 
booth with games related to the QEP was staffed by the Director of Institutional 
Effectiveness / SACSCOC Liaison and QEP Director.  Giveaways and QEP information 
cards were distributed to students, faculty, and staff.  Students, faculty, and staff were also 
sent an email introducing the QEP.  A webpage devoted to QEP information was created 
and published.  A QEP poster contest was announced to better engage students in the 
rollout of the Plan.  Additional marketing efforts are planned for future semesters. 

 Also during April 2014, QEP development began the gradual process of transitioning into 
QEP implementation.  Due to budgetary opportunities and to show institutional resource 
support for the Plan, the College entered into a contract with SmarterServices, Inc. to pre-
purchase SmarterMeasure evaluations (discussed in later sections of this document) for 
the duration of the QEP. 
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Key Issues Emerging from Institutional Assessment 
As the Mayland community members identified possible topics for the QEP, each issue began to 
be filtered through the prism of institutional assessment.  While several of the suggested topics 
would make for excellent QEPs, data began to show that there was a strong relationship between 
the topic of “Improving Distance Education” and the needs of the College.  Analysis of institutional 
data presented a strong case as to why addressing distance education as the QEP topic would 
best support and enhance student learning within the Mayland environment.  Several data 
indicators pointed toward a need to address distance learning in some capacity. 
 
Growing Online Enrollment.  An increasing number of students at Mayland are taking 
advantage of distance learning and asynchronous instruction.  Enrollment in 100% online classes 
and hybrid classes continue to trend upward as a growing number of students are including 
distance education as part of their class schedules.  Figure 1 shows trends of enrollment in 100% 
online classes and hybrid / blended offerings: 
 

Figure 1: Enrollment trends for students taking distance learning classes 

 
Success Gap Between 100% Online and Traditional Classes.  While Mayland students 
generally find success in all learning environments, there is a notable difference in overall success 
(as measured by students earning an A, B, or C grade) in 100% online classes as compared to 
sections with face-to-face or hybrid delivery.  Students in 100% online classes do not reach the 
same levels of learning success as measured using the traditional achievement scales.  Success 
rates covering a span of five academic years were gathered and analyzed and the results are 
included in Table 1. 
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Term Student Success in 
100% Online Classes  

Student Success in 
Seated Classes 

Difference Between Success in 100% 
Online Classes and Seated Classes 

2008-2009 71.87% 80.04% 8.17% 

2009-2010 71.19% 76.82% 5.63% 

2010-2011 68.79% 74.80% 6.01% 

2011-2012 66.70% 75.37% 8.67% 

2012-2013 73.81% 75.82% 2.01% 

Average Difference: 6.10% 

Table 1: Success of Students in 100% Online Classes vs. Traditional Seated Classes 

 
Retention Gap Between 100% Online and Traditional Classes.  Institutional analysis also 
indicates that 100% online sections do not retain their students at the same rates as seated 
sections.  Students have a higher tendency to withdraw from online classes than they do from 
those classes with traditional delivery.  Retention rates in both 100% online and traditional face-
to-face classes for the academic years 2008 to 2013 are shown in Table 2. 
 

Term Retention Rates in 
100% Online Classes  

Retention Rates in 
Seated Classes 

Difference Between Retention Rates in 
100% Online Classes and Seated Classes 

2008-2009 82.98% 89.88% 6.90% 

2009-2010 83.60% 88.38% 4.78% 

2010-2011 85.25% 88.30% 3.05% 

2011-2012 81.80% 87.29% 5.49% 

2012-2013 85.38% 86.66% 1.28% 

Average Difference: 4.30% 

Table 2: Retention Rates in 100% Online Classes vs. Traditional Seated Classes 

 
Exclusion of Hybrid / Blended Classes.  As MCC explored improving online education as a 
possible QEP topic, the institution examined both 100% online classes and hybrid / blended 
classes (which have a significant online component). 
 
While 100% online classes at MCC have both success and retention gaps, hybrid / blended 
classes do not have these same issues.  Table 3 demonstrates the results of the comparison.  
Overall, students taking hybrid classes have more academic success and are more likely to 
complete the class than students taking 100% online and/or traditional seated classes. 
 



  Mayland Community College 

 15 

Term Student 
Success in 
100% 
Online 
Classes  

Student 
Success in 
Seated 
Classes 

Student 
Success in 
Hybrid 
Classes 

Retention 
Rates in 
100% 
Online 
Classes  

Retention 
Rates in 
Seated 
Classes 

Retention 
Rates in 
Hybrid 
Classes 

2008-2009 71.87% 80.04% 82.64% 82.98% 89.88% 90.08% 

2009-2010 71.19% 76.82% 79.25% 83.60% 88.38% 89.63% 

2010-2011 68.79% 74.80% 78.68% 85.25% 88.30% 86.29% 

2011-2012 66.70% 75.37% 86.02% 81.80% 87.29% 93.01% 

2012-2013 73.81% 75.82% 77.06% 85.38% 86.66% 88.64% 

Table 3: Success and Retention Rates in Hybrid / Blended Classes 

Through this data inquiry, it became apparent that the QEP efforts should focus on 100% online 
classes. 
 
 
Success Gap Between First 100% Online Class and Subsequent 100% Online Classes.  As 
the data began to indicate that there was a need to address 100% online classes, the same 
institutional analysis also began to point to the appropriateness of student readiness as a potential 
central pillar of the QEP. 
 
Students taking their first 100% online classes are not as successful (as defined by earning a 
grade of A, B, or C) as their counterparts who have previous experience with the online learning 
environment.  These data points – shown in Table 4 – imply that early intervention in ensuring 
student preparedness for online learning is important to a successful online program.  This 
information helped to further narrow the scope of the QEP inquiry. 
 

Term Student Success in 
First 100% Online 
Classes  

Student Success in 
Subsequent 100% 
Online Classes 

Difference Between Success Rates in 
First 100% Online Classes and 
Subsequent 100% Online Classes 

2008-2009 69.12% 73.88% 4.76% 

2009-2010 70.18% 71.88% 1.7% 

2010-2011 67.16% 69.91% 2.75% 

2011-2012 62.31% 70.12% 7.81% 

2012-2013 69.92% 75.96% 6.04% 

Average Difference: 4.61% 

Table 4: Success Rates of Students Taking 100% Online Classes for the First Time 

 
Distance Learning Course Evaluations.  Each semester, all students enrolled in 100% online 
courses and hybrid / blended courses receive a link to the Distance Learning Course Evaluation 
instrument.  This survey asks the students several questions that relate to their experience with 
Internet-based coursework during that semester. 
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The Distance Learning Course Evaluation has not specifically addressed student readiness 
directly in the past, although some readiness information could be derived from the comments 
provided by students.  The survey does, however, ask students about their experiences with the 
online faculty / course. 
 
The QEP Development Committee used these surveys as a starting point to attempt to 
understand the success / retention gaps identified through data analysis.  The Director of 
Institutional Effectiveness / SACSCOC Liaison sorted the open-ended survey responses with 
common themes into related categories in order to quantify the responses and detect patterns 
within the feedback given by the students.  Responses from four academic semesters (Fall 2011, 
Spring 2012, Fall 2012, Spring 2013) were analyzed. 
 
Approximately 42% of students responding to open ended questions regarding instructor 
weaknesses raised online faculty development-related issues.  Five major faculty-development 
categories emerged from this survey analysis (ranked in order by student concern): 
 

1. Course Organization 
2. Course Design 
3. Instructor / Availability of the Instructor 
4. Course Content 
5. Grading Concerns / Issues 

 
When asked how best to improve the online course that they were completing, students once 
again pointed to the importance of faculty development for quality online classes.  When asked 
what the students would do to improve the online course, approximately 56% of the students that 
responded to the question also addressed course organization, course design, instructor 
availability, course content, and grading concerns. 
 
 
Faculty Focus Groups.  In April 2013, three faculty focus group sessions were held to get input 
regarding the proposed QEP topics.  Sixteen (16) full-time and adjunct faculty members met and 
discussed topics related to faculty development, course development, and course certification.  
Additional topics of student readiness and academic rigor / integrity were also raised and 
deliberated.  Ideas included: 
 

 Faculty Development 
o Online training modules or short training sessions for certification for online 

instruction 
o Faculty certification through training and professional development 
o Best practices repository 

 Course Development 
o Course templates within the Learning Management System (LMS) 
o Templates for orientations 
o Virtual office hours 

 Course Certification 
o Courses certified through peer review 
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 Student Readiness 
o Proficiency exam / technical assessment 
o Orientation module / orientation video 
o Significant online orientation for classes 
o Orientation module and assessment for students to get “certified” to take online 

classes 

 Other 
o Technology requirements standards 
o Academic rigor 

 
 
Student Focus Groups.  Several student focus groups were conducted to investigate topics 
raised by Distance Learning Course Evaluations and faculty focus groups.  Thirty-two (32) 
students participated in the focus groups.  Of these students, 66% had taken at least one online 
course and 41% had taken multiple online classes. 
 
These students raised several issues concerning both student readiness and faculty development 
that they felt should be addressed.  Students raised concerns about: 
 

 Personal readiness for online classes.  Students in the focus groups were specifically 
concerned about time management, keeping up with assignments, being overwhelmed, 
and their own procrastination tendencies. 

 Technical readiness for online classes.  Students addressed issues related to computer 
compatibility issues and technical orientations (including an introduction to the LMS) for 
their online classes. 

 Advising as it related to being ready for online coursework.  Students felt that quality 
learning within online classes was linked to quality advising with regard to student 
readiness to take specific online classes. 

 The importance of the initial orientation to the online class.  Students expressed that the 
initial orientation was very important for online learning success. 

 Faculty development as it relates to teaching in the online environment.  Students wanted 
better course organization, simplified instructions, better communication and feedback, 
multimedia content, and clearer assignment scheduling. 
 

 
Student Surveys.  To explore issues raised in the student focus groups, all Mayland curriculum 
students were asked to complete a survey regarding their distance learning experience.  
Approximately 17% of Mayland students (202 students) responded to the survey.  Of these 
respondents, 73% had taken courses with significant online components.  The majority of these 
students had taken more than one course in which significant learning was achieved through 
online work. 
 
Survey results indicated several important points that helped to define and underscore several 
foundational tenets of Mayland’s Quality Enhancement Plan: 
 

 58% of student respondents did not anticipate the amount of time and effort required by 
online classes. 
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 49% of student respondents thought that an Academic Related (ACA) class helped to 
prepare them for their online coursework. 

 46% of student respondents would have liked more interaction with other students in their 
online classes. 

 41% of student respondents felt that their procrastination tendencies impacted their online 
learning experience. 

 37% of student respondents expressed that external factors (work commitments, family 
commitments, and/or other personal commitments) prevented them from doing their best 
in online classes. 

 23% of the student respondents were not familiar with the Learning Management System 
(LMS) or else had trouble with the LMS when participating in the online environment. 

 20% of student respondents did not discuss the requirements and demands of online 
classes with their advisors before taking their first online course. 

 
Other issues raised by students in the online survey include concerns about class organization, 
assignment submission and due dates, and technical readiness. 
 
Perhaps the most salient data point arose from the 83% of the student respondents that indicated 
that successful online learning stems equally from 1) quality faculty training for conducting online 
classes and 2) ensuring student readiness for online coursework. 
 
 
Faculty Surveys.  To ensure complete involvement and input from all institutional constituencies, 
all faculty members were invited to participate in a survey regarding student readiness for online 
learning.  A majority of full-time and part-time faculty (including 75% of MCC’s online full-time and 
part-time instructors) responded.  Survey results provided additional insight into the online 
learning environment and student readiness for online learning.  Important points include: 
 

 95% of faculty member respondents who teach online classes think that online classes 
often take more time than students anticipate. 

 76% of faculty member respondents who teach online classes believe that work 
commitments, family commitments, and/or other personal commitments often prevent 
students from doing their best in online classes. 

 67% of faculty member respondents who teach online classes relate that students tend to 
put off working on their online assignments. 

 65% of faculty member respondents are not aware if online classes have specific 
requirements (such as special software, technology, subscriptions, etc.) and cannot 
properly advise students regarding these issues. 

 59% of faculty member respondents who teach online classes think that many students 
are not fully prepared to take online classes. 

 55% of faculty member respondents who teach online classes indicate that past-due 
submission of assignments is an issue that has to be addressed in Internet courses. 

 50% of faculty member respondents who teach online classes believe that technology 
access issues prevent some students from succeeding in online classes. 
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 44% of faculty member respondents who teach online classes denote that students often 
do not know how to manage their time effectively for learning success. 

 29% of faculty member respondents who teach online classes believe that students are 
often unfamiliar with the learning management system (LMS) or have trouble with the LMS 
during the online semester. 

 
Furthermore, faculty members were asked to rank several student readiness areas as to their 
importance for successful online learning.  The four most important issues that faculty determined 
to have the largest impact on successful online learning are: 
 

1. Individual Attributes (such as procrastination tendencies, persistence, locus of control) 
2. Life Factors (such as family/friend support, work requirements, life priorities) 
3. Academic Skills (such as test-taking, note-taking, and study skills) 
4. Technical Competency / Knowledge / Access 

 
Faculty members were also asked what topics should be addressed in a class designed to help 
lower-ready students achieve success in online classes.  Table 5 indicates the results. 
 

Topic Percentage of Faculty 
Respondents 

Individual Attributes (procrastination tendencies, persistence, locus of control) 95.24% 

Access to Technology / Personal Use of Technology 90.48% 

Study Skills 80.95% 

Life Factors (family/friend support, work/family responsibilities, priorities) 76.19% 

Technical Knowledge / Competency 71.43% 

Learning Styles 61.90% 

Test-Taking Techniques 61.90% 

Online Reading Rate and Recall 52.38% 

Library / Information Literacy Skills 52.38% 

Note-Taking Strategies 23.81% 

Typing Speed and Accuracy 14.29% 

Table 5: Respondents Affirming Which Topics Should be Addressed in Student Readiness Intervention 

 
The QEP focus, purpose, outcomes, and actions developed as a natural extension, therefore, of 
the analysis of key issues emerging as the result of institutional assessment. 
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Literature Review and Best Practices 
A review of the literature indicates the growing reliance on online programs within community 
colleges.  Community colleges have a greater percentage of students participating in online 
courses when compared to four-year institutions (Ives 89).  This dependence on online learning 
is reflected by trends identified within MCC’s own student demographics.  Since 2008, enrollment 
in 100% online classes at Mayland has more than doubled, and between one-quarter to one-third 
of Mayland’s students currently participate in online courses each semester. 
 
Students are drawn to distance education, but the reason often has nothing to do with distance – 
but has much to do with convenience (Ives 90).  Students are able to schedule and participate in 
classes at their convenience while handling demands of life, work, and family.  However, success 
rates and retention rates remain significantly lower than in traditional face-to-face courses 
(Fetzner 13-14).  Without institutional commitment to ensure quality within online offerings, a 
significant number of students will either fail or drop out of these courses.  (Jaggars, Edgecombe 
and Stacey, What We Know About Online Course Outcomes 2-6). 
 
 

THE IMPORTANCE OF STUDENT READINESS FOR ONLINE LEARNING 
 
The literature is clear that there is a great need for intervention on the part of educational 
institutions to ensure that students taking online classes are supported in a variety of ways. 
 
Harrell promotes the use of online readiness instruments as one of the five major ways that 
institutions can best have a positive impact on online student success (37).  Several studies 
detailed by the researcher demonstrate that the use of readiness instruments results in increased 
retention rates among online students.  These types of readiness instruments can help a student 
decide whether online learning is a good fit, and if not, that student can enroll in classes that use 
alternate delivery methods.  Likewise, an institution can use the results to provide intervention 
and resources to at-risk students that desire to / are required to enroll in online classes.  In a 
March 2013 Community College Research Center report, Jaggars, Edgecome, and Stacey 
establish a case by which colleges should use screening techniques to promote the vision that 
online learning is a privilege rather than a right (4-5).   
 
In a 2013 article in the Journal of Asynchronous Learning Networks, Fetzner discusses the self-
identified reasons that unsuccessful online students did not succeed (15-16).  Of the top ten 
reasons why surveyed community college students did not succeed, several dealt with personal 
readiness (got behind, personal problems, work/family responsibility conflicts, not enough time, 
lack of motivation, and overscheduling).  Students also indicated that technical difficulties and 
academic issues (e.g. course was too difficult) stood in the way of their successes.  Many of these 
same barriers to success are recounted by several sources (Jaggars, Edgecombe and Stacey, 
Creating an Effective Online Environment 1-3) and (Ives 91).  In one specific study, faculty 
reported that readiness issues are often faced by the students that did not meet course 
requirements (Yukselturk and Bulut 77-78).  Faculty members also express concern that students 
too often perceive online classes as easy, are unprepared for working in a self-directed 
environment, and often have technology issues (Wickersham and McElhany 5). 
 
Research suggests that mandatory online orientations, effective communication of expectations, 
and a focus on soft skills during orientation can remedy some of the problems listed above.  
Fetzner indicates that orientations should be completed before the start of the semester so that 
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“if they determined that online learning was not right for them, the student still would have time to 
drop their online class and sign up for a campus-based or hybrid class” (16). 
 
The need for quality orientations constitutes a running theme within the research.  Harrell 
establishes that learning is most successful when students are properly oriented to the online 
learning environment.  In fact, the author indicates that online orientation is second only to GPA 
in predicting learning success.   Orientations should 1) mimic the online environment, 2) be 
completed before course enrollment, 3) educate students about needed technical skills, 4) assist 
students with appropriate time-management skills, and 5) help students develop appropriate 
study skills (37-40).  Some research indicates that an orientation delivered in an online format is 
critical for online student success because it reflects the environment that the students will 
experience [Palloff & Pratt as citied in Harrell (Harrell 39)].  Mandatory online orientations work to 
improve student retention rates and satisfaction measures in online classes (Jones 43-44).  
Jaggars et al. argue that readiness activities should address both technological requirements and 
behaviors needed for online learning and should be completed prior to or during registration 
periods (4). 
 
In addition to an overall orientation to online learning, course-specific orientations can be 
designed to reinforce student success skills such as time management, organization, and reading 
strategies (Jaggars, Edgecombe and Stacey, Creating an Effective Online Environment 4). 
 
Wickersham and McElhany declare that students should be provided with technology 
requirements for online courses before enrollment occurs (10). 
 
Several techniques exist to bolster student readiness for online learning.  Vonderwell and Boboc 
promote formative assessment techniques within the online learning environment in order to 
improve online teaching and learning (22-23).  Formative assessment techniques can be used 
effectively in online courses, but can also be employed within interventions designed for students 
seeking to improve their preparedness to take online classes. 
 
 

THE IMPORTANCE OF FACULTY DEVELOPMENT FOR ONLINE LEARNING 
 
Faculty Development is crucial to the success of online learning (Pagliari, Batts and McFadden 
1).  However, “the number one concern educators have expressed regarding incorporating new 
technology into their pedagogical process is insufficient training” (Shepherd, Alpert and Koeller 
173-174).  Online teaching requires a different instructional skill set than is required by traditional 
face-to-face delivery methods (Shank 5).  The online learning environment is so different from 
traditional learning structures that teaching must be adapted to better fit online requirements.  
Otherwise, the gap between student expectations and experiences in online classes indicates 
that student learning needs are not being met (Quality Of Instruction Needs Improvement, Online 
Learners Say 8).  Institutions are embracing distance learning for the future, but at the same time 
faculty members that have not taught online are often resistant to online education – due in part 
to a perceived lack of faculty development.  These two realities, then, are destined for conflict 
without robust faculty development efforts (Herman 87). 
 
Fish and Wickersham make the case that institutions must provide professional development 
opportunities for ongoing faculty training and support; otherwise, faculty often resort to distributing 
content rather than facilitating learning (279-280).  Gaide states that there is a direct relationship 
between retention rates in online classes and the best practice benchmarks established by 
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institutions and faculty.  She contends that there are several things that should be put into place 
to ensure quality offerings including 1) guidelines regarding minimum standards for course 
development, design, and delivery, 2) periodic review of instructional materials, 3) faculty 
development and support, 4) student advising concerning requirements of online courses, 5) 
advising to determine the likelihood of the student online success, and 6) periodic assessment of 
a program’s educational effectiveness (4, 7). 
 
Colleges can look to programs such as Quality Matters in order to promote faculty development 
and support (Herman 100).  Quality Matters provides “faculty-centered, continuous improvement 
models for assuring the quality of online courses through peer review, professional development 
workshops and certification courses for instructors, and rubrics for applying quality standards to 
course design” (Quality Matters).  Researchers argue that the Quality Matters program is 
ultimately designed to improve online classes, increase student success, and increase online 
student satisfaction – especially in the areas of overview, objectives, assessment, materials, 
learner interaction, technology, learner support, and accessibility (Finley 48-49). 
 
Small schools often face issues when moving classes online – particularly in the matter of faculty 
training and development (Lovvorn, Barth and R. Franklin Morris 11).  Training is important 
because faculty need to learn new technology and new andragogy.  However, small schools can 
rarely afford the time or people to devote to such training.  Sax suggests leveraging the work 
being done by larger consortiums and organizations [such as Quality Matters] to create a training 
certification in online education for faculty members.  Small schools can pool resources and take 
advantage of work done by others for the creation of faculty professional development (Sax 4). 
 
Aspects that should be addressed within faculty development for online learning involve 
pedagogical theory and technical skills development for online teaching (Vaill and Testori 113).  
Design and use of technology should be integrated with pedagogical training (A Faculty 
Development Program For Nurse Educators Learning To Teach Online 25) and (Wickersham and 
McElhany 9).  Administrators believe that faculty development is important and have expressed 
that it could be best achieved through a combination of one-on-one, online, and computer-based 
sessions and workshops (Wickersham and McElhany 9). 
 
Faculty should continuously evaluate their online courses.  This can include looking at the best 
practices of good online learning from leading institutions and incorporating such procedures into 
courses.  Also “frequently updating online programs, collecting student feedback, and obtaining 
input by colleagues” can lead to better quality in online offerings (Fish and Wickersham 282).  
Other researchers also believe that input and review by colleagues is valuable when constructing 
or revising an online class (Vaill and Testori 116). 
 
 

THE IMPORTANCE OF INSTITUTIONAL SUPPORT FOR ONLINE LEARNING 
 
Administrative support is an absolute requirement for quality online education.  Administrators are 
often apprehensive about faculty preparedness and student preparedness to take online classes.  
Administrators are also concerned about resources available for faculty and students and 
unknown level of quality and rigor in online courses (Wickersham and McElhany 6-8). 
 
Institutions should provide training and help for instructors to convert seated classes into quality 
online offerings (Shank 7).  Ongoing professional development in technology and instructional 



  Mayland Community College 

 23 

design must be offered.  Administration should also support ongoing assessment and continuous 
improvement of online classes (Fish and Wickersham 283). 
 
There should be evaluation and assessment of benchmarks to determine how well the institution 
is achieving the desired outcomes related to distance education (Gaide 7).  Best practices for 
assessment and evaluation should be established by the institution (Wickersham and McElhany 
11).  In one such example, Koepke and O’Brien describe evaluation techniques for faculty 
professional development for online teaching – including questions and methods of analysis (75-
79). 
 
A summary of the findings of the literature review is found in Figure 2: 

 

Enrollment in online classes is increasing.

Without intervention, success rates and retention rates in online classes remain 
significantly lower than in traditional courses.

Readiness instruments help students determine if online learning is a good fit and 
can lead to better online success.

Student issues with personal readiness, technical readiness, and academic 
readiness lead to non-success in online classes.

Mandatory online orientations given before course enrollment can remedy readiness 
issues.

Orientations should cover soft skills (personal readiness), study skills (academic 
readiness), and technical skills.

Course-specific orientations should reinforce personal readiness skills as well as 
course concepts.

Students should be provided with technology requirements before enrolling in online 
courses.

Faculty development is critical to the success of an online learning program.

Faculty development should bolster both pedagogical theory understanding and 
technical skills development.

Faculty should continuously evaluate their online courses in light of best practices.

Programs such as Quality Matters work to improve online classes, increase student 
success, and increase online satisfaction.

Institutional support is required for quality online education.

Best practices for assessment and evaluation of online learning and teaching should 
be established by the institution.

Figure 2: Literature Review and Best Practices Summary 
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Alignment of the QEP Goals, Objectives, & Learning 
Outcomes with the College Mission and Vision 

The Mayland Community College mission statement describes the College’s commitment to be a 
catalyst for the success of its students: 
 

Mayland Community College is the educational gateway to opportunity in Mitchell, 
Avery, and Yancey counties. 
 

Mayland strives to uphold its vision whereby the College will EMBRACE the communities and 
citizens of Mitchell, Avery, and Yancey Counties.  To accomplish this, Mayland Community 
College will: 
 

Establish respectful learning environments 
Maximize natural resources unique to our area 
Bridge the gap between goals and achievement 
Respond to the needs of the community 
Advance opportunities for entrepreneurship and innovation 
Cultivate relationships with community partners 
Encourage lifelong learning 

 
To widen the MCC educational gateway to opportunity, Mayland’s Quality Enhancement Plan has 
the overall objective of ensuring student learning success in online classes. 
 

 
To achieve this main objective, three primary goals have been established for Mayland’s QEP.  
Through research, institutional data analysis, student focus groups, student surveying, faculty / 
staff focus groups, faculty surveying, and trustee / administrative feedback, the following primary 
QEP goals emerged: 
 

1. Ensure student readiness for online learning in technology-rich learning environments 
through online orientation and readiness intervention. 

2. Ensure faculty readiness to support online learning through faculty development, faculty 
certification, and course review. 

3. Ensure College readiness to support online learning through registration system 
programming, personnel provision, and assessment. 

 
The Quality Enhancement Plan aligns to the goals set forth by the Mayland vision.  The QEP goal 
to ensure student readiness aligns with several institutional goals.  As students achieve readiness 
for online learning, achievement gaps are minimized, the needs of the community are better met, 
and students in all phases of life have the opportunity to learn and grow.  The QEP goals to ensure 
faculty and College readiness also align with several Mayland goals.  As faculty and the Institution 
are better engaged to provide quality online learning environments, student achievement 
improves and Mayland’s community of learners are better served. 

QEP Objective 

Ensure Student Learning Success 
in Online Classes 
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Figure 3: Primary QEP Goals and Their Relation to Mayland’s Mission and Vision 

 
 

QEP PROGRAM OUTCOMES 
 
Effective implementation of the QEP goals has been identified as the primary factor that will lead 
to successful obtainment of the QEP’s three program outcomes: 
 

1. Increase student success rates (defined as earning a C or better) in 100% online courses 
beyond baseline by 5% 

2. Increase student retention rates (defined as being enrolled at the end of the semester) in 
100% online courses beyond baseline by 4% 

3. Increase student satisfaction rates with 100% online courses beyond baseline 
 
Initial baselines for success and retention rates have been set by using data from academic years 
2008 – 2014.  Initial satisfaction data originated from end-of-semester Internet course evaluations 
from academic years 2011 – 2013.  These initial baselines are: 
 

Measure Initial Baseline 

Student success rates in 100% online courses: 70% 

Student retention rates in 100% online courses: 83% 

Student satisfaction rates in 100% online courses:  The initial data was insufficient to establish 
baseline and target values.  This program outcome arose out of qualitative data analysis from 
student course evaluations and will be quantified with the development of assessment 
instruments in QEP Year Zero 

 

• Bridge the gap between goals and achievement 

• Respond to the needs of the community

• Encourage lifelong learning

Ensure Student 
Readiness for 

Online Learning

• Establish respectful learning environments

• Bridge the gap between goals and achievement

• Respond to the needs of the community

• Encourage lifelong learning
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Support Online 
Learning
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• Encourage lifelong learning

Ensure College 
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Learning
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Successful achievement of target values for the program outcomes will produce results that 
correspond with those measures found for MCC’s traditional (face-to-face) seated classes.  These 
baselines and targets will be updated with QEP Year Zero data as those values become available. 
 
To achieve these program outcomes, 
institutional analysis indicates that 
students must be ready for the online 
learning environment in order to 
prosper in 100% online classes.  
These students must also be 
supported by a trained faculty and an 
institution devoted to providing a 
quality online learning environment 
that encourages student learning 
success. 

 

STUDENT LEARNING 
OUTCOMES 

 
From the institutional analysis, MCC 
community input, and literature 
review, the QEP Development 
Committee recognized three 
significant, consistent themes 
emerging for student readiness:  
academic readiness, technical readiness, and personal readiness. Student readiness actions will 
be supported by faculty development and institutional actions to help students be ready to take 
online classes, be ready to take a specific online course within a program, and be ready to begin 
an online semester. 
 
With these themes and topics as the 
primary focus, the QEP Development 
Committee drafted student learning 
outcomes. The discovery and creation 
of these outcomes were generated from 
several sources: 
 

 Institutional Analysis 

 Student Focus Groups 

 Student Surveys 

 Experienced Faculty and 
Faculty / Staff Focus Groups 

 Faculty Surveys 

 Literature / Best Practices 
Review 

 Assessment Points from 
SmarterMeasure 

 ACA 085 Course Description 
  

Ensuring 
Student,  

Faculty, and 
College 

Readiness for 
100% Online 

Classes

Increased 
Student 
Success 
Rates in 

100% Online 
Classes

Increased 
Student 

Retention 
Rates in 

100% Online 
Classes

Increased 
Student 

Satisfaction 
in 100% 
Online 

Classes

Figure 4: QEP Goals and QEP Program Outcomes 



  Mayland Community College 

 27 

The Mayland Community College Quality Enhancement Plan, therefore, promotes four (4) 
student learning outcomes stemming from the engagement of student readiness with faculty 
and College readiness support: 
 

 
Student learning outcomes (SLOs) employ curriculum mapping to indicate where students will be 
introduced (I) to the SLOs, where the SLOs will be reinforced (R), and where SLOs will be 
assessed (A). Table 6 illustrates the relationship of the student learning outcomes to the student 
readiness actions/interventions that have been designed by the QEP Committee.  Faculty 
readiness initiatives and College readiness actions are also designed to support achievement of 
the SLOs. 
 

Student Learning Outcome 1:
Students will be able to identify 

the characteristics of a 
successful online learner

Student Learning Outcome 2:
Students will be able to 

demonstrate appropriate 
technical skills needed for 

online success

Student Learning Outcome 3:
Students will be able to apply 
personal readiness techniques 

to improve performance in 
online classes

Student Learning Outcome 4:
Students will be able to utilize 

appropriate academic resources 
to improve access to and 

performance in online classes

Figure 5: Student Learning Outcomes of the MCC QEP 
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Student Learning Outcomes 

STUDENT READINESS ACTIONS 

Smarter 
Measure 

Introduction 
to Online 
Learning 
Module 

ACA 
085 

Internet 
Class 

Orientation 
Guidelines 

Course 
Requirements 

Webpage 

Advisor 
Training 

Identify the characteristics of a 
successful online learner 

I/A R/A R/A 
 

R  R 

Demonstrate appropriate 
technical skills needed for 
online success 

I/A R/A R/A R   

Apply personal readiness 
techniques to improve 
performance in online classes 

I/A  R/A R   

Utilize appropriate academic 
resources to improve access 
to and performance in online 
classes 

  I/A R R  

 I – Student Learning Outcome is Introduced 
 R – Student Learning Outcome is Reinforced 
 A – Student Learning Outcome is Assessed 

Table 6: Student Learning Outcome Curriculum Mapping 

 
The Mayland Community College Mission, Mayland Community College Vision, QEP Objective, 
QEP Goals, QEP Student Learning Outcomes, and QEP Program Outcomes fit together to form 
a cohesive framework for the Mayland Community College Quality Enhancement Plan as shown 
in Figure 6. 
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Figure 6: Mayland Community College Quality Enhancement Plan Framework 
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QEP Actions - Introduction 
Each of the primary QEP Goals has associated actions designed to achieve the Goal, support 
the overall QEP Objective, and achieve the QEP Program Outcomes.  The interrelated QEP 
activities provide a firm basis on which to build a framework to ensure that students are ready for 
online learning and that faculty and the College are ready to support quality learning in online, 
technology-rich environments. 
 
Figure 7 demonstrates the relationship between the QEP Goals and their associated actions: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Figure 7: Relationship Between the QEP Goals and QEP Actions 

 
Details for each of these actions are found in the following sections.  

Student Readiness 
Actions

• SmarterMeasure 
Learning Readiness 
Indicator

• Introduction to Online 
Learning Orientation
Module

• ACA 085 Intervention

• Internet Class 
Orientation Guidelines

• Course Requirements 
Web Resource

• Advisor Training

Faculty 
Development 

Support Actions

• Faculty Development 
to Support Student 
Readiness

• Faculty Development 
and Certification to 
Enhance Student 
Learning

• Course Certification to 
Enhance Student 
Learning

College QEP 
Support Actions

• Registration System 
Programming

• Student Distance 
Learning Evaluation

• Faculty Distance 
Learning Evaluation

• QEP Implementation 
Director

• Instructional 
Technologist

QEP Goal 
Ensure 
Faculty 

Readiness to 
Support Online 

Learning 

QEP Goal 
Ensure 
College 

Readiness to 
Support Online 

Learning 

QEP Goal 
Ensure 
Student 

Readiness for 
Online 

Learning 
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QEP Actions – Student Readiness 
The Quality Enhancement Plan leverages several actions that promote student readiness for 
100% online classes.  These actions will provide a structure that can be used to assess, 
strengthen, and ensure student readiness for asynchronous / technology-dependent learning 
environments. 
 

DISTANCE LEARNING ORIENTATION: STEP ONE 
SMARTERMEASURE LEARNING READINESS INDICATOR 

Evaluation of Online Learning Readiness 
Preparing Students to Take Online Classes 
 
The SmarterMeasure Learning Readiness Indicator is a web-based assessment tool that 
measures a student’s ability to succeed in online education.  The SmarterMeasure Readiness 
Indicator is widely used in both community college and university settings.  As such, much 
research has been performed to show the validity of SmarterMeasure as a predictive readiness 
instrument for online classes and technology-rich learning environments.  (For further information 
concerning the validity of the SmarterMeasure tool, see http://www.smartermeasure.com/ 
research/construct-validity.) 
 
The SmarterMeasure tool evaluates readiness by using a series of questions and activities in the 
following areas: 
 

 Individual Attributes (including self-motivation, time-management skills, self-discipline, 
and persistence) 

 Life Factors (such as external support and availability of time) 

 Learning Styles 

 Technical Competency 

 Technical Knowledge 

 On-screen Reading Rate and Recall 

 Typing Speed and Accuracy 
 
After students complete the SmarterMeasure assessment, they are provided with immediate 
readiness feedback and diagnostic interpretation of the results.  The students are also given links 
for further information and online remediation sources for areas in which they might need support.  
Additionally, the College receives a report for each student that details the readiness areas and 
provides a summary of the readiness indicators.  Each readiness feedback report can also be 
accessed by a student’s advisor for advising support as it pertains to online classes. 
 
The learning outcomes introduced by the SmarterMeasure implementation are as follows: 
 

1. Students will be able to identify the characteristics of a successful online learner 
2. Students will be able to demonstrate the appropriate technical skills needed for online 

success 
3. Students will be able to apply personal readiness techniques to improve performance in 

online classes 
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In QEP Year One, the SmarterMeasure assessment will be piloted in the online sections of CIS 
110 (Introduction to Computers) and ENG 111 (Writing & Inquiry).  CIS 110 and ENG 111 were 
chosen for three primary reasons: 
 

 They are offered each Fall and Spring semester thereby allowing for better comparison 

 These courses are used to assess College Core Competencies 

 These courses are required by a wide variety of programs at MCC 
 

These online sections will integrate SmarterMeasure into their orientation / first assignment 
processes during the schedule adjustment period at the start of the semester.  All students in 
these sections will, therefore, take the assessment.  SmarterMeasure will not serve as a 
gatekeeper in Year One, but will be used to compare the readiness results from SmarterMeasure 
to the retention rates and success rates obtained by students in these classes.  This pilot 
approach provides the College with data that will be used to set the benchmarks that constitute 
Ready and Low Ready for distance education classes. 
 
In QEP Year Two, the SmarterMeasure assessment will be required of students before they are 
able to enroll in the 100% online sections of CIS 110 and ENG 111.  At this point, SmarterMeasure 
will be used to determine which intervention actions that students will take to ensure their success 
in these pilot online classes.  The students that are found to be Low Ready will be required to 
complete ACA 085 as discussed in later sections of this document. 
 
As the QEP matures, information about SmarterMeasure will be integrated into Mayland’s intake 
process.  In QEP Years Three, Four, and Five, every new student will be encouraged to take the 
assessment as part of initial placement testing and advising.  Any new student seeking to take 
100% online classes will be required to complete the SmarterMeasure assessment before 
enrolling in those classes.  As a result of the SmarterMeasure assessment being available for all 
incoming students, Mayland can leverage the readiness indicator in three distinct ways: 
 

1. Distance Learning Readiness Indicator.  The true purpose of SmarterMeasure is to 
identify the degree to which a student is ready for online education.  Midway through the 
QEP, SmarterMeasure results will be available to every student seeking to take 100% 
online classes for the first time, and these students will use those results to learn about 
their readiness for online classes.  They can, therefore, make informed decisions about 
whether online classes would be a good fit for them. 
 

2. Readiness Intervention Indicator.  As students decide that online classes would be 
appropriate for them, the SmarterMeasure results will be used to identify what intervention 
efforts (if any) need to be completed to become Ready for online classes 
 

3. Academic Readiness Indicator.  While SmarterMeasure focuses on readiness for 
distance learning, many of its measures speak to overall academic readiness.  Since 
advisors will have access to their advisees’ results, an informed dialog between advisor 
and advisee will result.  The advisor will be able to better recommend resources and 
concrete steps that the student can take to better prepare for success within their 
academic career. 
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DISTANCE LEARNING ORIENTATION: STEP TWO 
INTRODUCTION TO ONLINE LEARNING MODULE 

Support for All Online Learners 
Preparing Students to Take Online Classes 
 
In order to fully empower online students to succeed, each student, regardless of readiness 
status, will be required to successfully complete an Introduction to Online Learning orientation 
module before enrolling in 100% online classes. The Introduction to Online Learning module will 
be an online workshop constructed to ensure that all distance education students understand the 
benefits and challenges of online learning, are fully ready for Mayland’s distance learning 
environment, and can recognize the College resources that are available to all students – 
including those students taking fully-online classes.  The module will cover the following topics: 
 

 Organization, time-management, and other personal skills that support student success 
in the online learning environment 

 Tips for studying and learning in a technology-rich environment 

 Introduction to MCC’s Learning Management System and the tools that support online 
learning 

 Information pertaining to the MCC resources available to online students 
 
Since all students new to 100% online classes will complete this module, this intervention will 
focus on ensuring a common baseline of familiarity with Mayland’s specific online learning 
environment, tools, and resources.  The module will be designed to advance online students’ 
ability to use the technologies and resources that are available to them to support their success. 
 
The learning outcomes reinforced in the Introduction to Online Learning module are as follows: 
 

1. Students will be able to identify the characteristics of a successful online learner 
2. Students will be able to demonstrate appropriate technical skills needed for online success 

 
Prior to completing the Introduction to Online Learning module, participants will take a pre-
assessment that serves as an initial measure of readiness knowledge and skills.  Students new 
to online learning will complete the module prior to enrolling in their first 100% online class and 
will then take a post-assessment to evaluate learning.  The pre-assessment and post-assessment 
differential will be used to assess that learning has occurred and to what degree students are 
better prepared to successfully participate in the online learning environment.  Students must 
successfully complete the Introduction to Online Learning module prior to enrolling in their first 
100% online class. 
 
The Introduction to Online Learning module will be developed in QEP Year One.  It will be piloted 
in QEP Year Two, and then rolled out to all 100% online classes in QEP Year Three. 
 
 

ACA 085: IMPROVING STUDY SKILLS COURSE 
Support for Low Ready Students 
Preparing Students to Take Online Classes 
 
The Improving Study Skills course (ACA 085) is designed to help Low Ready students (as 
determined by the SmarterMeasure assessment) prepare for success in the academically-
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rigorous distance learning environment.  The for-credit course is intended to close the academic 
readiness gap for Low Ready students in order to ensure success in online class offerings. 
 
There will be two options available for ACA 085 completion: 
 

1. ACA 085 as a prerequisite.  Low Ready students will complete ACA 085 before enrolling 
in online class(es).  This is the preferred option as it will provide Low Ready students with 
the opportunity to become fully Ready before enrolling in their first 100% online class. 
 

2. ACA 085 as a co-requisite.  Low Ready students will complete ACA 085 during the first 
part of the semester while being concurrently enrolled in their first online class(es).  In this 
approach, students will become fully Ready during the first of their initial online experience.  
Due to Mayland’s size, certain online classes are only offered on a rotating basis and may 
not be available but once each year (or even less frequently in some cases).  This option 
will allow Low Ready students to gain readiness skills without having to significantly delay 
their education.  The success and retention rates of this group of students will be tracked 
separately in order for the institution to later make informed policy decisions regarding the 
effectiveness of the prerequisite and the co-requisite approach to student readiness. 

 
The description for the 2 lab hour / 1 credit hour ACA 085 class is as follows: 
 

This course is designed to improve academic study skills and introduce resources 
that will complement developmental courses and engender success in college-
level courses.  Topics include basic study skills, memory techniques, note-taking 
strategies, test-taking techniques, library skills, personal improvement strategies, 
goal-setting, and learning resources. Additionally, this course addresses the 
technical and personal readiness factors that encourage success in technology-
rich learning environments and online coursework.  Upon completion, students 
should be able to apply techniques learned to improve performance in college-
level classes. 

 
The Improving Study Skills course, therefore, will focus on the student behaviors and academic 
skills needed to succeed in an online environment.  It will also address the technical skills required 
for success in an online class. 
 
The student learning outcomes introduced or reinforced in the Improving Study Skills Course are 
as follows: 
 

1. Students will be able to identify the characteristics of a successful online learner 
2. Students will be able to demonstrate the appropriate technical skills needed for online 

success 
3. Students will be able to apply personal readiness techniques to improve performance in 

online classes 
4. Students will be able to utilize appropriate academic resources to improve access to and 

performance in online classes 
 
The course will be conducted in a hybrid / blended format – running as a mini-mester during the 
first part of each semester.  This format provides Low Ready students with dual benefits: 1) the 
ability to meet with the instructor face-to-face to get in-person guidance and hands-on help and 
2) the opportunity to gain experience with online learning in a controlled setting.  Students will be 
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able to learn how to achieve success in online classes while leveraging their new knowledge and 
skills in applied practice. 
 
One specific benefit of using the ACA 085 class as an intervention action is that the College can 
leverage this course both to support readiness within the QEP and also as a supporting framework 
for students that might benefit from academic and technical improvement skills. 
 
The Improving Study Skills class will use several formative assessments within the context of 
class activities and will use a pretest/posttest assessment to ensure that the intervention goals 
have been met.  The pretest and posttest will serve to show change in student preparedness for 
online learning.  In addition, end-of-course evaluations will be used as an indirect measure to 
determine satisfaction and student perception of usefulness and change of distance learning 
readiness that has resulted from completing the Improving Study Skills class. 
 
Upon successful completion of ACA 085 (as noted by achieving a passing grade in the course), 
formerly Low Ready students will be deemed to be Ready for future online classes. 
 
The ACA 085 (Improving Study Skills) course will be developed in QEP Year One.  Starting in 
QEP Year Two, Low Ready students who plan to take online classes within the scope of the QEP 
pilot (CIS 110 and ENG 111) will be required to take ACA 085.  After this Year Two pilot, the 
ACA 085 intervention will integrated for all 100% online classes.  In QEP Years Three, Four and 
Five, all Low Ready students will complete the ACA 085 intervention before taking their first online 
course or in conjunction with taking their first online course. 
 

 
Figure 8: Overview of Student Readiness Interventions 
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INTERNET CLASS ORIENTATION GUIDELINES 
Support for Distance Learning Orientation Consistency 
Preparing Students to Start Their Online Semesters 
 
Each Mayland Community College online class requires that its enrolled students complete an 
orientation at the start of the semester.  The orientations serve to ensure that students are ready 
to start their online semesters by introducing them to the course requirements, location of course 
materials, communication expectations, and course success factors.  While the orientations serve 
an important role in assuring that online students successfully gain traction for the upcoming 
semester, no formal guidelines are currently in place to help faculty members craft quality 
orientations. 
 
To ensure quality in the introductions for online classes, guidelines will be developed for 
orientations.  These guidelines will serve as a common framework for the structure and content 
of orientations for online classes.  After the guidelines have been developed, faculty members 
who teach online will be trained in the use of the new orientation framework. 
 
The student learning outcomes reinforced in the Internet Class Orientation Guidelines are as 
follows: 
 

1. Students will be able to identify the characteristics of a successful online learner 
2. Students will be able to demonstrate the appropriate technical skills needed for online 

success 
3. Students will be able to apply personal readiness techniques to improve performance in 

online classes 
4. Students will be able to utilize appropriate academic resources to improve access to and 

performance in online classes 
 
Success of the framework will be measured through student surveys.  Questions measuring the 
usefulness and clarity of orientations will be given on the end-of-semester Student Distance 
Learning Evaluation surveys. 
 
Internet class orientation guidelines will be developed in QEP Year Three with the full 
implementation of these guidelines in QEP Year Four. 
 
 

COURSE REQUIREMENTS WEB RESOURCE 
Support Readiness Resources for Specific Online Courses 
Preparing Students to Take a Specific Online Course 
 
The SmarterMeasure assessment / remediation paths work to support student readiness to take 
online classes.  However, a student might be ready to take online classes, but might find that they 
are not prepared to take a particular online class.  Online sections sometimes require special 
technical or personal readiness factors.  For example, CIS 110 (Introduction to Computers) online 
sections require students to have access to Microsoft Office, broadband Internet, and computers 
capable of displaying a minimum screen resolution.  A student, then, might be ready to take online 
classes, but not be ready to take this particular online class due to the technical requirements.  
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Other online courses may require website subscriptions, in-person certification testing, or 
proctored examination. 
 
In order to fully promote student readiness for online classes, a website resource will be 
developed that provides information about the special requirements for each online class offered 
at MCC.  As the schedule for a new semester is created, faculty members / departments will 
complete a class information form for each 100% online section taught.  The form will be used to 
collect information about special technical and academic requirements (if any) for online classes.  
This material will then be distilled and made available to students, faculty, and staff in a Web-
based format. 
 
As advising begins for each semester, students and their advisors will be able to review special 
online class requirements.  This will allow students (with advisor input) to make informed decisions 
about their own readiness for specific Internet classes.  Therefore, the learning outcome 
reinforced by the Course Requirements Webpage is that: 
 

Students will be able to utilize appropriate academic resources to improve access to and 
performance in online classes 

 
Assessment of this action will be performed through questions on the end-of-semester Student 
Distance Learning Evaluation surveys.  Students will be asked questions regarding both the use 
and the usefulness of the Webpage resource. 
 
The development of a Web-based course information resource will be conducted in QEP Year 
Three with deployment by QEP Year Four. 
 
 

ADVISOR TRAINING – SUPPORT ACTION 
Preparing Faculty Advisors to Engage Student Readiness 
 
Advisor training is fundamental to the success of the QEP.  As a result of the QEP process, 
advisors will be prepared to assist their student advisees in order to help them evaluate their 
readiness for 100% online classes.  Advisors will understand how to retrieve SmarterMeasure 
reports, recognize how to help students navigate the QEP pathways, and know how to access 
readiness resources.  Therefore, this action will reinforce the following learning outcome: 
 

Students will be able to identify the characteristics of a successful online learner 
 
Advisor training will be developed in QEP Year One and will be fully implemented in QEP Year 
Two in order to allow advisors to understand the SmarterMeasure assessment and QEP process.  
Advisor training updates will then be provided each year to ensure that advisors are prepared to 
support student readiness for online education. 
 
Effectiveness of distance learning advising will be assessed through questions on the end-of-
semester course surveys and end-of-semester Student Distance Learning Evaluation surveys.  
On the faculty side, surveys will be administered to determine the usefulness, content, and 
presentation of the advisor training. 
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STUDENT READINESS SUMMARY  

•SmarterMeasure results will provide students with their personal indicators and 
self-directed remediation resources based on the characteristics of a successful 
online learner

•After successful completion of the orientation module, students will be able to 
successfully describe the characteristics of a successful online learner

• In the ACA 085 intervention, formerly Low-Ready students will learn how to 
cultivate characteristics that lead to online success

•Through the application of  the orientation framework, online students will be aware 
of success behaviors in a specific online course

•Students will be able to have a meaningful exchange with advisors about 
characteristics that lead to online success

SLO1:  Students will 
be able to identify 

the characteristics of 
a successful online 

learner

•SmarterMeasure results will provide students with their personal indicators and 
self-directed remediation resources regarding basic technical skills and 
knowledge

•Upon successful completion of the orientation module, online students will be 
able to navigate the LMS and will be able to use appropriate technologies

•After successfully completing ACA 085, formerly Low-Ready students will be able 
to use the LMS and basic technical skills required for online success

•Through the application of the orientation framework, online students will be able 
to recognize special technical skills needed for success in a specific online 
course

SLO2:  Students will 
be able to 

demonstrate 
appropriate technical 

skills needed for 
online success

•SmarterMeasure results will provide students with indicators addressing their 
personal readiness skills and will provide self-directed remediation resources 
regarding appropriate personal readiness skills and techniques

•Upon successful completion of ACA 085, formerly Low-Ready students will be 
able to better manage time, ask for help, be persistant, and feel empowered to 
successfully complete their online course

•Through the application of the class orientation framework, online students will 
understand the personal readiness factors that lead to success in a specific 
online course

SLO3:  Students will 
be able to apply 

personal readiness 
techniques to 

improve performance 
in online classes

•Upon successful completion of ACA 085, formerly Low-Ready students will be 
able to use appropriate study skills, test-taking techniques, and information 
literacy skills

•Through the application of the Internet Class Orientation Guidelines framework, 
students will know where and how to access the appropriate academic resources 
needed for success in a specific online class

•Students will be able to use the Course Requirements Web Resource to ensure 
that they are ready to take a specific online course

SLO4:  Students will 
be able to utilize 

appropriate academic 
resources to improve 

access to and 
performance in online 

classes

Figure 9: Student Readiness Actions Support the QEP Student Learning Outcomes 
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STUDENT READINESS ACTIONS IMPLEMENTATION TIMELINE 
 

Action Fall Spring Summer 

Year One (2015-2016) 

SmarterMeasure Learning Readiness 
Indicator 

Pilot Pilot Pilot 

Introduction to Online Learning Module Develop Develop Develop 

ACA 085: Improving Study Skills Course  Develop Develop 

Faculty Advisor Training  Develop Develop 

Year Two (2016-2017) 

SmarterMeasure Learning Readiness 
Indicator 

Limited 
Implementation 

Limited 
Implementation 

Limited 
Implementation 

Introduction to Online Learning Module 
Pilot 

Limited 
Implementation 

Limited 
Implementation 

ACA 085: Improving Study Skills Course 
Develop Pilot 

Limited 
Implementation 

Faculty Advisor Training Implement Operational Operational 

Year Three (2017-2018) 

SmarterMeasure Learning Readiness 
Indicator 

Full 
Implementation 

Operational Operational 

Introduction to Online Learning Module Full 
Implementation 

Operational Operational 

ACA 085: Improving Study Skills Course Limited 
Implementation 

Full 
Implementation 

Operational 

Internet Class Orientation Guidelines Develop Develop Implement 

Course Requirements Web Resource Develop Develop Implement 

Faculty Advisor Training Operational Operational Operational 

Years Four and Five (2018-2020) 

SmarterMeasure Learning Readiness 
Indicator 

Operational Operational Operational 

Introduction to Online Learning Module Operational Operational Operational 

ACA 085: Improving Study Skills Course Operational Operational Operational 

Internet Class Orientation Guidelines Operational Operational Operational 

Course Requirements Web Resource Operational Operational Operational 

Faculty Advisor Training Operational Operational Operational 

Table 7: Timeline of Student Readiness Actions 
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QEP Actions – Faculty Readiness Support 
Faculty development will be leveraged to support student readiness and encourage actions that 
promote student learning success with technology-rich learning. 
 

FACULTY DEVELOPMENT TO SUPPORT STUDENT READINESS 
Preparing Online Faculty to Engage Student Readiness 
 
Faculty who teach online classes will participate in workshops designed to address the QEP 
procedures.  The faculty development topics that will be addressed include use of the online class 
orientation guidelines and contribution procedures for the Course Requirement Web Resource.  
These workshops will provide faculty with the opportunity to support the QEP student learning 
outcomes by implementing the interventions that promote student learning and readiness for the 
online environment. 
 
Since SmarterMeasure will be piloted within select online courses during QEP Year One, the 
faculty members who teach those courses will need special training as to how to administer 
SmarterMeasure assessments to the enrolled students within their sections.  Therefore, special 
workshops will be conducted for the faculty involved in the pilot of SmarterMeasure.  These pilot 
workshops will be developed and conducted in QEP Year Zero with follow-up during QEP Year 
One. 
 
General Faculty Development workshops will expand in QEP Year Three to all online faculty.  
Additional training updates will be held each QEP year thereafter as procedures change, 
interventions are added, and/or new faculty teach online. 
 
Effectiveness of these faculty development workshops will be determined through faculty 
surveying. 
 
 

FACULTY DEVELOPMENT AND CERTIFICATION TO ENHANCE STUDENT LEARNING 
Preparing Online Faculty to Foster Student Learning 
 
Research and best practices review show that students express increased satisfaction and report 
a better experience with classes taught by well-trained and supported faculty.  The success of an 
online class can directly result from faculty training and support.  Through the Quality 
Enhancement process, the College will foster faculty readiness for online teaching in order to 
provide a quality foundation to support student readiness for online learning.  MCC will, therefore, 
implement a Quality Matters-based professional development / faculty certification program for its 
faculty members who teach 100% online distance education courses. 
 
Quality Matters (QM) is a nationally-recognized standards-driven peer review process that is 
designed to certify quality in online courses and courses with significant online components.  
Quality Matters is a faculty-driven process that is “collaborative, collegial, continuous, centered in 
academic foundation, and centered around student learning” (Quality Matters).  The Quality 
Matters process uses a rubric to provide standards by which course quality can be evaluated.  
The Rubric identifies eight general standards (and 41 specific standards) that are used to evaluate 
the implementation of online courses.  The QM general standards include: 
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 Course Overview and Introduction 

 Learning Objectives (Competencies) 

 Assessment and Measurement 

 Instructional Materials 

 Learning Interaction and Engagement 

 Course Technology 

 Learner Support 

 Accessibility 
 
Moreover, the QM process promotes faculty development as instructors learn how to apply the 
rubrics to their online courses in a cycle of continual refinement, maintenance, and review.  As 
Mayland Community College, therefore, seeks to build upon the highly-regarded Quality Matters 
process, the College will support a three-tiered faculty certification program that emphasizes the 
Quality Matters principles and practices. 
 

Tier Training Course Topics Covered 

Tier One Teaching the Adult 
Learner: Tools and 
Techniques 

 Andragogy Basics 

 The LMS Environment 
o LMS Customization 
o Assignments Editor 
o Gradebook Editor 
o Assessments Editor 
o Communication Tools / Message Boards 
o Gradebook Editor 

Tier Two Understanding and 
Applying the Quality 
Matters Rubric 

 Introduction to Quality Matters Rubric 
Standards 

 The QM Peer Review Process 

 Course Design 

 Online Assessment Design 

 Student Engagement 

 Universal Design and Accessibility 

Tier Three Designing / Improving 
an Online Course 

 Review of an Online Course through the Prism 
of the QM Standards 

 Alignment of Learning Objectives and 
Assessments 

 Employing Instructional Tools, Materials, and 
Media 

 Instructor Presence in the Online Environment 

 Course Improvement Plan Development 

 Online Course Plan Development 

Table 8: Three-Tiered Faculty Development / Professional Development Program 

 
The three tiers will be integrated into a larger college-wide professional development process.  
The faculty development topics will be available through a variety of face-to-face workshops and 
online modules.  The modules offered in the online format will mimic an online course in which 
faculty members become online students.  All created materials will model best practices and will 
serve as examples of quality online learning environments.  Faculty members will not only learn 
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course content, but will also gain experience with quality online course design and 
implementation. 
 
Tier One andragogy concepts will be required of all faculty members, as the concepts covered 
are applicable to all courses regardless of delivery method.  These Tier One skills are pertinent 
to teaching all students in Mayland’s learning environment.  Due to the fact that Tier One will be 
integrated into a broader professional development program, experienced instructors with 
properly demonstrated proficiency in specific LMS topics be able to opt for other professional 
development opportunities to fulfill the LMS requirements of Tier One training.  Academic deans 
will have the ability to award proficiency and substitution credit in LMS topics. 
 
Tier Two and Tier Three will be required of all faculty members involved in teaching 100% online 
courses.  The academic deans will determine the order of faculty participation in the Faculty 
Development to Enhance Online Instruction program.  Deans will encourage participation order 
using several factors including program review feedback, the number of students (on average) 
that a particular faculty member teaches in 100% online classes, retention and success rates, 
and departmental needs.  By the end of the QEP, all faculty members teaching 100% online 
classes will have participated in the Quality Matters-based professional development opportunity 
and will be Mayland Certified Online Instructors. 
 
The Faculty Development to Enhance Online Instruction professional development program will 
be developed by tier in order to be deployed throughout the QEP.  By QEP Year Five, the program 
will have been integrated into the College culture and will continue to be available as new faculty 
members are hired or existing faculty decide to offer online classes. 
 
 

COURSE CERTIFICATION TO ENHANCE STUDENT LEARNING 
Promoting Review of Online Courses to Foster Student Learning 
 
Quality Matters (QM) offers a process that emphasizes continuous improvement in online course 
design through review (Quality Matters).  Along with other general standards, the review process 
stresses student learning objectives, assessment, learning interaction and engagement, and 
learner support.  Therefore, quality course review promotes quality student learning.  Mayland 
Community College will leverage the QM review process to support better learning through quality 
course implementation. 
 
A self-review assessment document based on the Quality Matters Rubrics will be developed.  
Online instructors will complete a self-review of their online class using these standards.  This 
assessment will become part of the annual program review process already established by the 
College.  The self-assessment review document will be developed in QEP Year Three.  Self-
assessment review will be piloted in QEP Year Four and will be fully implemented by QEP Year 
Five. 
 
Additionally, a group of experienced online faculty will use Quality Matters professional 
development opportunities to train as Mayland Peer Reviewers.  Once the reviewers have been 
trained, internal QM peer review procedures will be implemented.  Thereafter, all new online 
classes will be examined in light of the Quality Matters standards.  The feedback gained from 
peer review will ensure the highest levels of quality with those reviewed courses.  The peer review 
process will also be available for existing online classes.  The Quality Enhancement Plan provides 
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the building blocks necessary for course quality through internal certification.  Peer Reviewers will 
be trained by QEP Year Three, and Peer Review will be available starting in QEP Year Four. 
 
The Quality Matters review process is shown in Figure 10.  
 

 
  

Figure 10: Quality Matters Review Process (www.qualitymatters.com) 
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FACULTY READINESS SUPPORT SUMMARY 

 

  

• Instructors will be able to construct course orientations that 
emphasize the characteristics of successful online learners

SLO1:  Students will be 
able to identify the 
characteristics of a 
successful online 

learner

• Instructors will be able to share specific technical 
requirements of courses with students

• Instructors will be able to effectively use the LMS to 
support student learning

• Instructors will be able to effectively use communication 
tools for online student success

• Instructors will be able to use instructional tools, materials, 
and media to better support student learning

SLO2:  Students will be 
able to demonstrate 
appropriate technical 

skills needed for online 
success

• Instructors will be able to design courses that leverage and 
re-enforce the personal readiness skills of online students

SLO3:  Students will be 
able to apply personal 

readiness techniques to 
improve performance in 

online classes

• Instructors will be able to design quality assessments and 
assignments that demonstrate student academic success

SLO4:  Students will be 
able to utilize 

appropriate academic 
resources to improve 

access to and 
performance in online 

classes

Figure 11: Faculty Readiness Actions Support the QEP Student Learning Outcomes 
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FACULTY READINESS SUPPORT ACTIONS IMPLEMENTATION SCHEDULE 
 

Action Fall Spring Summer 

Year One (2015-2016) 

Faculty Development to Support Student 
Readiness (Implemented in Year Zero) 

Update 
Update / 

Operational 
Update / 

Operational 

Year Two (2016-2017) 

Faculty Development to Support Student 
Readiness 

Update / 
Operational 

Update / 
Operational 

Update / 
Operational 

Faculty Development and Certification to 
Enhance Student Learning: Tier One 

Develop Develop Implement 

Year Three (2017-2018) 

Faculty Development to Support Student 
Readiness 

Update 
Update / 

Operational 
Update / 

Operational 

Faculty Development and Certification to 
Enhance Student Learning: Tier One 

Operational Operational Operational 

Faculty Development and Certification to 
Enhance Student Learning: Tier Two 

Develop Develop Implement 

Faculty Development and Certification to 
Enhance Student Learning: Tier Three 

 Develop Develop 

Course Certification through Self-
Assessment (Existing Classes) 

  Develop 

Course Certification through Peer Review 
(New Classes) 

  Develop 

Year Four (2018-2019) 

Faculty Development to Support Student 
Readiness 

Update / 
Operational 

Update / 
Operational 

Update / 
Operational 

Faculty Development and Certification to 
Enhance Student Learning: Tier One 

Operational Operational Operational 

Faculty Development and Certification to 
Enhance Student Learning: Tier Two 

Operational Operational Operational 

Faculty Development and Certification to 
Enhance Student Learning: Tier Three 

Implement Operational Operational 

Course Certification through Self-
Assessment (Existing Classes) 

Implement Operational Operational 

Course Certification through Peer Review 
(New Classes) 

Develop Implement Operational 
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Action Fall Spring Summer 

Year Five (2019-2020) 

Faculty Development to Support Student 
Readiness 

Update / 
Operational 

Update / 
Operational 

Update / 
Operational 

Faculty Development and Certification to 
Enhance Student Learning: Tier One 

Operational Operational Operational 

Faculty Development and Certification to 
Enhance Student Learning: Tier Two 

Operational Operational Operational 

Faculty Development and Certification to 
Enhance Student Learning: Tier Three 

Operational Operational Operational 

Course Certification through Self-
Assessment (Existing Classes) 

Operational Operational Operational 

Course Certification through Peer Review 
(New Classes) 

Operational Operational Operational 

Table 9: Timeline of Faculty Readiness Actions 
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QEP Actions – College Readiness Support 
In order to fully champion the QEP, Mayland Community College will complete several actions on 
an institutional level to ensure success for student learning and to provide for a quality learning 
environment. 

REGISTRATION SYSTEM PROGRAMMING 
Systematically Recording and Tracking Student Readiness 
 
Registration system programming will be performed in order to facilitate the QEP procedures and 
recordkeeping.  In QEP Year One, Registration System Programming will be developed and then 
implemented on a limited basis (for CIS 110 and ENG 111) in QEP Year Two.  In QEP Year 
Three, all new students will have distance learning flags applied to their accounts within the 
registration / student records system: a Distance Learning Orientation flag and a Readiness flag.  
 
The Distance Learning Orientation flag will be set to indicate that the student has not fully / 
successfully completed the SmarterMeasure assessment and the “Introduction to Online 
Learning” module.  This flag indicates that the student has an incomplete or unknown readiness 
status.  This flag will be lifted when the SmarterMeasure assessment has been taken and the 
“Introduction to Online Learning” module has been completed.  Students must have this Distance 
Learning Orientation flag lifted before enrolling in 100% online classes. 
 
A Readiness flag will also be set for each new student.  This Readiness flag will be lifted after a 
student either 1) successfully completes the Distance Learning Orientation (SmarterMeasure and 
the “Introduction to Online Learning” module) and is deemed to be Ready for 100% online classes 
or 2) successfully completes the Distance Learning Orientation and the ACA 085 readiness 
intervention.  Students that desire to enroll in 100% online classes will also need to enroll in 
ACA 085 if this flag has not been lifted.  Once the flag is lifted, the student will be considered to 
be Ready for 100% online classes and will be able to register for those classes with no additional 
interventions in future semesters. 
 
 

STUDENT DISTANCE LEARNING EVALUATION 
Indirectly Measuring Student Engagement with the QEP 
 
Each Mayland Community College student enrolled in online classes completes an end-of-course 
Distance Learning Evaluation survey.  This survey is used to assess the students’ experiences 
with online courses.  In order to gage student support and perception of QEP effectiveness, the 
end-of-course distance learning survey will be modified to address QEP-specific topics.  This 
indirect measure of QEP success will be collected each semester, will be analyzed for trends, 
and will be used to improve QEP processes. 
 
The surveying instrument will be modified in QEP Year Zero and given in QEP Year One in order 
to collect additional / improved baseline satisfaction data for the QEP.  The instrument will 
continue to be used each semester thereafter. 
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FACULTY DISTANCE LEARNING EVALUATION 
Indirectly Measuring Faculty Engagement with the QEP 
 
Faculty support is vital to the success of the Quality Enhancement Plan and the long-term 
realization of its goals.  To indirectly measure faculty perception of the QEP, a Faculty Distance 
Learning Evaluation will be developed.  The survey will address two broad categories of items: 
 

 Faculty advisors will provide input regarding readiness throughout the advising and 
registration process 

 Faculty members who teach online classes will give feedback regarding the effectiveness 
of readiness interventions 

 
The faculty survey will be created in QEP Year Zero, will be given in QEP Year One to establish 
initial input data of the faculty perspective, and will be administered annually thereafter.  
Information gleaned from the evaluation instruments will be used to steer QEP process 
improvements. 
 
 

QEP IMPLEMENTATION DIRECTOR 
Bridging Student, Faculty, and Institutional Readiness for Online Learning 
 
In QEP Year Zero, Mayland Community College will appoint / hire the QEP Implementation 
Director.  The QEP Implementation Director will be responsible for involving the QEP Committee 
throughout the Quality Enhancement process, overseeing the execution of the Plan, leading the 
assessment activities, and documenting the QEP results.  A complete job description for the QEP 
Implementation Director can be found in Appendix A.  The QEP Implementation Director will 
report to the Vice President of Instruction. 
 
 

INSTRUCTIONAL TECHNOLOGIST 
Providing a Technical Foundation for QEP Success 
 
Through long-term planning and institutional review, Mayland Community College identified the 
need for an on-staff Instructional Technologist.  As the tenets and procedures of the QEP 
solidified, it became clear that the needs of the Institution complemented the needs of the Quality 
Enhancement Plan.  Therefore, in QEP Year One, an Instructional Technologist will join the staff 
at MCC.  The Instructional Technologist will supply the technical expertise required to fully 
develop the “Introduction to Online Learning” orientation module.  Additionally, this individual will 
work with content experts already on staff to implement the Faculty Development to Enhance 
Online Instruction professional development program.  The Instructional Technologist will work 
under the supervision of the Director of Learning Resources Center (LRC) and Distance 
Education to complete the assigned QEP actions.  A complete description of the job qualifications 
and duties of the Instructional Technologist can be located in Appendix B. 
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COLLEGE READINESS SUPPORT SUMMARY 
 

 

Figure 12: College Readiness Actions Support the QEP Student Learning Outcomes 

 

  

•Registration system programming will allow the institution 
to track successful completion of student learning 
outcomes and intervention actions designed to promote 
student success in online classes

•Personnel will be appointed to futher promote successful 
achievement of the student learning outcomes

•Evaluations will be designed to indirectly measure 
successful achievement of student learning outcomes

SLO1:  Students will be 
able to identify the 
characteristics of a 
successful online 

learner

•Registration system programming will allow the institution 
to track successful completion of student learning 
outcomes and intervention actions designed to promote 
student success in online classes

•Personnel will be appointed to futher promote successful 
achievement of the student learning outcomes

•Evaluations will be designed to indirectly measure 
successful achievement of student learning outcomes

SLO2:  Students will be 
able to demonstrate 
appropriate technical 

skills needed for online 
success

•Registration system programming will allow the institution 
to track successful completion of student learning 
outcomes and intervention actions designed to promote 
student success in online classes

•Personnel will be appointed to futher promote successful 
achievement of the student learning outcomes

•Evaluations will be designed to indirectly measure 
successful achievement of student learning outcomes

SLO3:  Students will be 
able to apply personal 

readiness techniques to 
improve performance in 

online classes

•Registration system programming will allow the institution 
to track successful completion of student learning 
outcomes and intervention actions designed to promote 
student success in online classes

•Personnel will be appointed to futher promote successful 
achievement of the student learning outcomes

•Evaluations will be designed to indirectly measure 
successful achievement of student learning outcomes

SLO4:  Students will be 
able to utilize 

appropriate academic 
resources to improve 

access to and 
performance in online 
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COLLEGE READINESS SUPPORT ACTIONS IMPLEMENTATION SCHEDULE 
 

Action Fall Spring Summer 

Year One (2015-2016) 

QEP Implementation Director Operational Operational Operational 

Instructional Technologist Operational Operational Operational 

Student Distance Learning Evaluation 
(Updated in Year Zero) 

Implement Operational Operational 

Faculty Distance Learning Evaluation 
(Created in Year Zero) 

 Implement Operational 

Registration System Programming / 
Flagging Procedures 

  Develop 

Year Two (2016-2017) 

Registration System Programming / 
Flagging Procedures 

Develop Implement Operational 

Student Distance Learning Evaluation Operational Operational Operational 

Faculty Distance Learning Evaluation Operational Operational Operational 

QEP Implementation Director Operational Operational Operational 

Instructional Technologist Operational Operational Operational 

Year Three (2017-2018) 

Registration System Programming / 
Flagging Procedures 

Update Operational Operational 

Student Distance Learning Evaluation Operational Operational Operational 

Faculty Distance Learning Evaluation Operational Operational Operational 

QEP Implementation Director Operational Operational Operational 

Instructional Technologist Operational Operational Operational 

Years Four and Five (2018-2020) 

Registration System Programming / 
Flagging Procedures 

Operational Operational Operational 

Student Distance Learning Evaluation Operational Operational Operational 

Faculty Distance Learning Evaluation Operational Operational Operational 

QEP Implementation Director Operational Operational Operational 

Instructional Technologist Operational Operational Operational 

Table 10: Timeline of College Readiness Actions 
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QEP Detailed Schedule / Timeline 
 
In order to achieve the QEP objectives, the following schedule has been established for the 
actions associated with the Plan.  Also provided are the times, stakeholders, and milestones 
established for successful completion and integration of the QEP activities. 
 

QEP YEAR ZERO (2014-2015) 
Item Timeframe Individual(s) 

Responsible 
Success Indicator 
/ Milestone 

Appoint / hire QEP Implementation 
Director 

August 2014 Vice President of 
Instruction 

Director is appointed 
/ hired 

Acquire SmarterMeasure licenses 
needed for the duration of the QEP 

August 2014 
 

QEP Director SmarterMeasure 
licenses are 
purchased 

Appoint QEP Implementation 
Committee 

October 2014 QEP Director QEP Implementation 
Committee is 
selected 

Create Faculty Development to 
Support Student Readiness training 
and Provide SmarterMeasure pilot 
workshops for online CIS 110 and 
ENG 111 faculty.  Continue to update 
throughout the QEP as interventions 
are enacted 

January to May 
2015 

QEP Director Online CIS 110 and 
ENG 111 faculty 
have completed 
SmarterMeasure pilot 
workshops  

Select faculty, staff, and students to 
participate in creation of Introduction 
to Online Learning orientation module 

January to May 
2015 

QEP Director, 
Director of LRC 
and Distance 
Education, and 
Vice President of 
Instruction 

Introduction to Online 
Learning participant 
roster finalized 

Select faculty to teach ACA 085 – 
Improving Study Skills 

March to May 
2015 

QEP Director and 
Vice President of 
Instruction 

ACA 085 faculty 
appointed 

Redesign Student Distance Learning 
Evaluation to capture improved 
readiness perception and satisfaction 
data 

June 2015 Director of 
Institutional 
Effectiveness 

Student Distance 
Learning Evaluation 
is updated 

Develop Faculty Distance Learning 
Evaluation to capture baseline 
readiness perception data 

July 2015 Director of 
Institutional 
Effectiveness 

Faculty Distance 
Learning Evaluation 
is created 
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QEP YEAR ONE (2015-2016) 
Item Timeframe Individual(s) 

Responsible 
Success Indicator 
/ Milestone 

SmarterMeasure Pilot 1: Give 
SmarterMeasure as part of first 
assignment procedures in 100% 
online sections of CIS 110 and ENG 
111 

August 2015 Online CIS 110 
and ENG 111 
faculty 

Students have 
completed 
SmarterMeasure 
assignments 

Hire Instructional Technologist August 2015 to 
October 2015 

Vice President of 
Instruction / 
Director of LRC 
and Distance 
Education 

Instructional 
Technologist 
appointed 

Develop Introduction to Online 
Learning module 

October 2015 to 
August 2016 

Instructional 
Technologist / 
Faculty and staff 
content experts 

Introduction to Online 
Learning module is 
ready for deployment 

Survey students regarding readiness 
perceptions using updated Student 
Distance Learning Evaluation 

December 2015 Director of 
Institutional 
Effectiveness 

Student Distance 
Learning Evaluations 
completed 

Measure success rates and retention 
rates of students in 100% online 
sections of CIS 110 and ENG 111.  
Compare results to SmarterMeasure 
indicator 

January 2016 QEP Director Retention rates and 
success rates 
recorded and cross-
referenced with 
SmarterMeasure 
results 

Evaluate and set SmarterMeasure 
readiness indicators according to 
SmarterMeasure pilot data 

January 2016 QEP Director / 
QEP 
Implementation 
Committee 

SmarterMeasure 
readiness ranges set 

SmarterMeasure Pilot 2: Give 
SmarterMeasure as part of first 
assignment in 100% online sections 
of CIS 110 and ENG 111 

January 2016 CIS 110 and 
ENG 111 online 
faculty 

Students have 
completed 
SmarterMeasure 
assignments 

Develop ACA 085 for use in QEP 
Year Two 

January to July 
2016 

ACA 085 faculty ACA 085 created in 
LMS 

Develop faculty advisor training for 
QEP student readiness intervention 
rollout to 100% online sections of CIS 
110 and ENG 111 

February 2016 to 
October 2016 

QEP Director / 
QEP 
Implementation 
Committee 

Advisor training 
developed 

Survey students regarding readiness 
perceptions using Student Distance 
Learning Evaluations 

April 2016 Director of 
Institutional 
Effectiveness 

Student Distance 
Learning Evaluations 
completed 

Survey faculty regarding readiness 
perceptions using Faculty Distance 
Learning Evaluations 

April 2016 Director of 
Institutional 
Effectiveness 

Faculty Distance 
Learning Evaluations 
completed 
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Item Timeframe Individual(s) 
Responsible 

Success Indicator 
/ Milestone 

Measure success rates and retention 
rates of students in CIS 110 and ENG 
111.  Compare results to 
SmarterMeasure indicator 

May 2016 QEP Director Retention rates and 
success rates 
recorded and cross-
referenced with 
SmarterMeasure 
results 

Evaluate and adjust SmarterMeasure 
readiness indicators according to 
SmarterMeasure pilot data 

May 2016 QEP Director / 
QEP 
Implementation 
Committee 

SmarterMeasure 
readiness ranges set 

SmarterMeasure Pilot 3: Give 
SmarterMeasure as part of first 
assignment in 100% online sections 
of CIS 110 and ENG 111 

May 2016 CIS 110 and 
ENG 111 online 
faculty 

Students have 
completed 
SmarterMeasure 
assignments 

Implement registration system 
programming / procedures to flag / 
track readiness indicators for CIS 110 
/ ENG 111 online classes 

May 2016 to 
October 2016 

Director of 
Computer 
Services 

Distance learning 
flags set for CIS 110 / 
ENG 111 online 
classes 

Measure success rates and retention 
rates of students in CIS 110 and ENG 
111.  Compare results to 
SmarterMeasure indicator 

July 2016 QEP Director Retention rates and 
success rates 
recorded and cross-
referenced with 
SmarterMeasure 
results 

Report on assessment data and QEP 
Year One actions 

July 2016 QEP Director QEP Year One 
actions documented 
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QEP YEAR TWO (2016-2017) 
Item Timeframe Individual(s) 

Responsible 
Success Indicator 
/ Milestone 

Develop Tier One of the Faculty 
Development and Certification to 
Enhance Student Learning 
professional development program 

August 2016 to 
May 2017 

Instructional 
Technologist 

Tier One of the 
professional 
development 
program is created  

Implement faculty advisor training for 
QEP student readiness intervention 
rollout to 100% online sections of CIS 
110 and ENG 111 

October 2016 QEP Director / 
QEP 
Implementation 
Committee 

Advisor training 
delivered 

Intervention Pilot: Require 
Introduction to Online Learning 
module to be completed and 
SmarterMeasure to be taken before 
enrollment in 100% online sections of 
CIS 110 and ENG 111.  Direct 
students to appropriate interventions 

October 2016 to 
August 2017 

QEP Director / 
Instructional 
Technologist / 
faculty advisors 

Students assigned 
readiness 
designations 
according to 
SmarterMeasure 
indicators.  
Orientation module 
assessed 

Enact ACA 085 intervention for Low 
Ready students (limited 
implementation) 

January 2017 to 
March 2017 

ACA 085 faculty ACA 085 intervention 
completed by Low 
Ready students.  
ACA 085 Intervention 
assessed 

Survey CIS 110 and ENG 111 online 
students regarding usefulness of 
interventions 

April 2017 Director of 
Institutional 
Effectiveness 

Student surveys 
completed 

Survey students regarding readiness 
perceptions using Student Distance 
Learning Evaluations 

April to May 2017 Director of 
Institutional 
Effectiveness 

Student Distance 
Learning Evaluations 
completed 

Survey faculty regarding readiness 
perceptions using Faculty Distance 
Learning Evaluations 

April to May 2017 Director of 
Institutional 
Effectiveness 

Faculty Distance 
Learning Evaluations 
completed 

Enact ACA 085 intervention for Low 
Ready students (limited 
implementation) 

May 2017 ACA 085 faculty ACA 085 intervention 
completed by Low 
Ready students.  
ACA 085 Intervention 
assessed 

Offer Tier One of the Faculty 
professional development program.  
Kick-off face-to-face sessions will be 
offered each May, August, and 
January with asynchronous content 
available throughout the semesters. 

May to August 
2017 

Instructional 
Technologist 

Tier One of the 
professional 
development 
program is offered to 
faculty 

Gather success rate data and 
retention data for QEP Year Two 

May 2017 QEP Director Success rate and 
retention rate data 
documented 
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Item Timeframe Individual(s) 
Responsible 

Success Indicator 
/ Milestone 

Assess overall success of ACA 085 
and “Introduction to Online Learning” 
module and make changes as 
appropriate 

May to July 2017 QEP Director / 
QEP Committee 

Interventions 
prepared for next 
cycle 

Modify Student Distance Learning 
Evaluation so that it captures data 
about QEP interventions 

June 2017 Director of 
Institutional 
Effectiveness 

Student Distance 
Learning Evaluation 
modified 

Report on QEP Year Two actions and 
resulting data. 

June to July 2017 QEP Director QEP Year Two 
actions documented 
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QEP YEAR THREE (2017-2018) 
Item Timeframe Individual(s) 

Responsible 
Success Indicator 
/ Milestone 

Continue to offer Tier One of the 
Faculty Development and 
Certification to Enhance Student 
Learning faculty professional 
development program 

Ongoing Instructional 
Technologist 

Tier One of the 
faculty professional 
development 
program is offered 

Develop Tier Two of the Faculty 
Development and Certification to 
Enhance Student Learning 
professional development program 

August 2017 to 
May 2018 

Instructional 
Technologist 

Tier Two of the 
professional 
development 
program is created  

Enact ACA 085 intervention for Low 
Ready students (limited 
implementation) 

August to 
October 2017 

ACA 085 faculty ACA 085 intervention 
completed by Low 
Ready students.  
ACA 085 Intervention 
assessed 

Develop Internet Class Orientation 
Guidelines 

August 2017 to 
May 2018 

QEP Director / 
faculty and staff 
content experts 

Internet Class 
Orientation 
Guidelines published 

Develop Course Requirements Web 
Resource 

August 2017 to 
May 2018 

Instructional 
Technologist 

Course 
Requirements 
Webpage published 

Update registration flagging process 
to flag all new students for each 
100% online class. Continued 
throughout the duration of the QEP 

September 2017 
then ongoing 

Director of 
Computer 
Services 

Appropriate flags set 
for each new student 

Update Faculty Advisor Training for 
QEP Student Readiness.  Full 
implementation and update 
throughout the duration of the QEP 

October 2017 
then ongoing 

QEP Director Advisor training 
delivered 

Campus-wide rollout of Distance 
Learning Orientation.  Require 
Introduction to Online Learning 
module to be completed and 
SmarterMeasure to be taken by new 
online students before enrollment in 
100% online course sections.  Direct 
students to appropriate interventions 

October 2017 to 
January 2018.  
This will continue 
for each 
registration 
period for the 
duration of the 
QEP 

QEP Director / 
Faculty advisors 

Distance Learning 
Orientation 
(orientation module 
and 
SmarterMeasure) 
required for all new 
online students. 

Survey students regarding readiness 
perceptions using Student Distance 
Learning Evaluations 

December 2017.  
This will continue 
at the end of 
each semester 
for the duration of 
the QEP 

Director of 
Institutional 
Effectiveness 

Student Distance 
Learning Evaluations 
completed 

Develop Tier Three of the Faculty 
Development and Certification to 
Enhance Student Learning 
professional development program 

January 2018 to 
August 2018 

Instructional 
Technologist 

Tier Three of the 
professional 
development 
program is created  
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Item Timeframe Individual(s) 
Responsible 

Success Indicator 
/ Milestone 

Enact ACA 085 intervention for Low 
Ready students (full implementation 
for all new students)  This will 
continue at the start of each semester 
from this point forward throughout the 
QEP 

January to March 
2018.  This will 
continue at the 
start of each new 
semester  

ACA 085 faculty ACA 085 intervention 
completed by Low 
Ready students.  
ACA 085 Intervention 
assessed 

Survey faculty regarding readiness 
perceptions using Faculty Distance 
Learning Evaluations 

April to May 
2018.  This will 
continue each 
April and May 

Director of 
Institutional 
Effectiveness 

Faculty Distance 
Learning Evaluations 
completed 

Conduct Faculty Development to 
Support Student Readiness training.  
Introduce the Course Requirements 
Web Resource and Internet Class 
Orientation Guidelines 

May 2018 QEP Director Faculty Development 
to Support Student 
Readiness training 
delivered 

Gather specialized course 
requirements for online classes from 
faculty.  Update the Course 
Requirements Web Resource 

May 2018 QEP Director / 
Instructional 
Technologist 

Course 
Requirements Web 
Resource updated 

Gather Success Rate data and 
Retention data for QEP Year Three 

May 2018.  This 
will continue 
each May for the 
duration of the 
QEP 

QEP Director Success rate and 
retention rate data 
documented 

Assess overall success of the 
Distance Learning Orientation 
(Introduction to Online Learning 
module and SmarterMeasure) and 
make changes as appropriate 

May to July 2018.  
This will continue 
each May to July 
for the duration of 
the QEP 

QEP Director / 
Implementation 
Committee / 
Instructional 
Technologist 

Interventions 
prepared for next 
cycle 

Assess overall success of the 
ACA 085 intervention and make 
changes as appropriate 

May to July 2018.  
This will continue 
each May to July 
for QEP duration 

QEP Director / 
QEP 
Implementation 
Committee / ACA 
085 Faculty 

Intervention prepared 
for next cycle 

Offer Tier Two of the Faculty 
Development and Certification to 
Enhance Student Learning 
professional development program.  
Kick-off face-to-face sessions will be 
offered each May, August, and 
January with asynchronous content 
available throughout the semesters 

May to August 
2018 

QEP Director / 
Instructional 
Technologist 

Tier Two of the 
professional 
development 
program is offered to 
faculty 

Develop Course Certification through 
Self-Assessment Document 

May 2018 to 
August 2018 

QEP Director Self-Assessment 
document is 
published 

Develop Course Certification through 
Peer Review process document 

May 2018 to 
December 2018 

QEP Director Peer Review process 
document is created 

Report on QEP Year Three actions 
and resulting data 

June to July 2018 QEP Director QEP Year Three 
actions documented 
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QEP YEAR FOUR (2018-2019) 
Item Timeframe Individual(s) 

Responsible 
Success Indicator 
/ Milestone 

Continue with established QEP 
Student Readiness procedures.  
Assess and modify as needed 

Ongoing QEP Director / 
QEP 
Implementation 
Committee 

Student Readiness 
procedures 
continually assessed.  
Results used to 
improve quality 

Continue to offer Tier One of the 
Faculty Development and 
Certification to Enhance Student 
Learning professional development 
program.  Assess and modify as 
needed 

Ongoing QEP Director / 
Instructional 
Technologist 

Tier One of the 
faculty professional 
development 
program is offered 

Continue to offer Tier Two of the 
Faculty Development and 
Certification to Enhance Student 
Learning professional development 
program.  Assess and modify as 
needed 

Ongoing QEP Director / 
Instructional 
Technologist 

Tier Two of the 
faculty professional 
development 
program is offered 

Offer Tier Three of the Faculty 
Development and Certification to 
Enhance Student Learning 
professional development program.  
Kick-off face-to-face sessions will be 
offered each May, August, and 
January with asynchronous content 
available throughout the semesters 

August to 
December 2018  
then ongoing 

QEP Director / 
Instructional 
Technologist 

Tier Three of the 
professional 
development 
program is offered to 
faculty 

Integrate Internet Class Orientation 
Guidelines into 100% online classes.  
Assess and update as necessary 

August 2018.  
This will continue 
during each 
schedule 
adjustment 
period 

Online faculty Internet Class 
Orientation 
Guidelines integrated 
into 100% online 
courses 

Update, publish, and publicize Course 
Requirements Web Resource 

August 2018.  
This will continue 
during each 
scheduling, 
advising, and 
registration 
period 

Instructional 
Technologist 

Updated Course 
Requirements 
Webpage published 
and used during 
advising and 
registration 

Establish Course Certification through 
Self-Assessment document as part of 
program review 

August 2018 then 
ongoing 

QEP Director Self-assessment 
document created for 
each existing 100% 
online classes 

Establish Course Certification through 
Peer Review process 

January 2019 
then ongoing 

QEP Director Faculty has been 
trained on peer 
review process 

Report on QEP Year Four actions 
and resulting data 

June to July 2019 QEP Director QEP Year Four 
actions documented 
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QEP YEAR FIVE (2019-2020) 
Item Timeframe Individual(s) 

Responsible 
Success Indicator 
/ Milestone 

Continue with established QEP 
Student Readiness procedures.  
Assess and modify as needed 

Ongoing QEP Director / 
QEP 
Implementation 
Committee 

Student Readiness 
procedures 
continually assessed.  
Results used to 
improve quality 

Continue to offer Tier One of the 
Faculty Development and 
Certification to Enhance Student 
Learning professional development 
program.  Assess and modify as 
needed 

Ongoing QEP Director / 
Instructional 
Technologist 

Tier One of the 
faculty professional 
development 
program is offered 

Continue to offer Tier Two of the 
Faculty Development and 
Certification to Enhance Student 
Learning professional development 
program.  Assess and modify as 
needed 

Ongoing QEP Director / 
Instructional 
Technologist 

Tier Two of the 
faculty professional 
development 
program is offered 

Continue to offer Tier Three of the 
Faculty Development and 
Certification to Enhance Student 
Learning professional development 
program.  Assess and modify as 
needed 

Ongoing QEP Director / 
Instructional 
Technologist 

Tier Three of the 
faculty professional 
development 
program is offered 

Continue with Course Certification 
through Self-Assessment for existing 
online classes 

Ongoing QEP Director Self-assessment 
document created for 
each existing 100% 
online classes 

Continue with Course Certification 
through Peer Review process for new 
online classes 

Ongoing QEP Director New classes have 
been certified 

Report on QEP Year Five actions and 
resulting data 

June to July 2020 QEP Director QEP Year Five 
actions documented 
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QEP Budget: Allocation of Sufficient Human, Financial, and 
Physical Resources 

The Mayland Community College Quality Enhancement Plan addresses the judicious allocation 
of resources necessary for the successful support and completion of the Plan.  The expected 
commitment of resources for the lifetime of the QEP is as follows: 
 

QEP YEAR ZERO (2014-2015) REQUIRED RESOURCES 
 In Kind New Funds 

QEP Implementation Director: 
Adjunct costs to cover partial course load 
Will oversee: 

 Faculty Dev. to Support Student Readiness creation / delivery 

 $20,000 

Director of Institutional Effectiveness / SACSCOC Liaison 
Will oversee: 

 Creation of Faculty Distance Learning Evaluation 

 Update of Student Distance Learning Evaluation 

$250  

Subtotals $250 $20,000 

Combined Total $20,250 

 
 

QEP YEAR ONE (2015-2016) REQUIRED RESOURCES 
 In Kind New Funds 

QEP Implementation Director 
Adjunct costs to cover partial course load 
Will oversee: 

 Faculty Advisor Training development and delivery 

 Faculty Development to Support Student Readiness update 

 $20,000 

Director of Institutional Effectiveness / SACSCOC Liaison 
Will oversee: 

 Data collection and survey administration / update 

$250  

Instructional Technologist 
Salary + benefits estimate 
Will oversee: 

 Introduction to Online Learning module development 

 $60,000 

ACA 085 Faculty 
1 class release time (3 hours) 
Will oversee: 

 Curriculum development for ACA 085 

$1,500  

Quality Matters subscription 
1 Year Basic Institution Subscription 

 $1,700 

Quality Matters professional development and training 
“Applying the QM Rubric” 
3 participants @ $200 per participant 

 $600 

Professional development opportunities 
“Train the Trainer” 

 $2,000 

Registration System programming 
Computer Services 

$4,000  

Subtotals $5,750 $84,300 

Combined Total $90,050 
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QEP YEAR TWO (2016-2017) REQUIRED RESOURCES 
 In Kind New Funds 

QEP Implementation Director 
Adjunct costs to cover partial course load 
Will oversee: 

 Faculty Advisor Training update 

 Faculty Development to Support Student Readiness update 

 Student Readiness procedures 

 $20,000 

Director of Institutional Effectiveness / SACSCOC Liaison 
Will oversee: 

 Data collection and survey administration / update 

$500  

Instructional Technologist 
Salary + benefits estimate 
Will oversee: 

 Introduction to Online Learning module limited implementation 

 Faculty Development: Tier One creation / implementation 

 $60,000 

ACA 085 Faculty 
ACA 085 intervention limited implementation 
Four sections – partially covered by FTE generation 

$3,000  

Quality Matters subscription 
1 Year Basic Institution Subscription 

 $1,700 

Quality Matters professional development and training 
“Teaching Online” 
3 participants @ $200 per participant 

 $600 

Professional development opportunities 
“Train the Trainer” 

 $2,000 

Registration System programming 
Computer Services 

$1,000  

Subtotals $4,500 $84,300 

Combined Total $88,800 

 
 

QEP YEAR THREE (2017-2018) REQUIRED RESOURCES 
 In Kind New Funds 

QEP Implementation Director 
Adjunct costs to cover partial course load 
Will oversee: 

 Faculty Advisor Training update 

 Faculty Development to Support Student Readiness update 

 Internet Class Orientation Guidelines development 

 Course Certification through Self-Assessment creation 

 Course Certification through Peer Review creation 

 Student Readiness procedures 

 $20,000 

Director of Institutional Effectiveness / SACSCOC Liaison 
Will oversee: 

 Data collection and survey administration / update 

$500  

Instructional Technologist 
Salary + benefits estimate 
Will oversee: 

 Introduction to Online Learning module maintenance 

 Faculty Development: Tier One update 

 Faculty Development: Tier Two creation / implementation 

 $60,000 
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 Faculty Development: Tier Three creation 

 Course Requirements Web Resource development 

ACA 085 Faculty 
ACA 085 intervention delivery 
Seven sections – Cost offset by FTE generation 

$0  

Quality Matters subscription 
1 Year Basic Institution Subscription 

 $1,700 

Quality Matters professional development and training 
“Improving / Designing Your Online Course”” 
3 participants @ $150 per participant 
“Peer Reviewer Course” 
3 participants @ $200 per participant 

 $1,050 

Faculty stipends 
Part-Time Faculty Professional Development 

 $1,400 

Student information packet inserts / publications 
Information for new students about Student Readiness 
Marketing of the QEP 

 $500 

Registration System programming 
Computer Services 

$1,000  

Subtotals $1,500 $84,650 

Combined Total $86,150 

 
 

QEP YEAR FOUR (2018-2019) REQUIRED RESOURCES 
 In Kind New Funds 

QEP Implementation Director 
Adjunct costs to cover partial course load 
Will oversee: 

 Faculty Advisor Training update 

 Faculty Development to Support Student Readiness update 

 Internet Class Orientation Guidelines maintenance 

 Course Certification through Self-Assessment implementation 

 Course Certification through Peer Review implementation 

 Student Readiness procedures 

 $20,000 

Director of Institutional Effectiveness / SACSCOC Liaison 
Will oversee: 

 Data collection and survey administration / update 

$500  

Instructional Technologist 
Salary + benefits estimate 
Will oversee: 

 Introduction to Online Learning module maintenance 

 Faculty Development: Tier One update 

 Faculty Development: Tier Two update 

 Faculty Development: Tier Three implementation 

 Course Requirements Web Resource maintenance 

 $60,000 

ACA 085 Faculty 
ACA 085 intervention delivery 
Seven sections – Cost offset by FTE generation 

$0  
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Quality Matters subscription 
1 Year Basic Institution Subscription 

 $1,700 

Faculty stipends 
Part-Time Faculty Professional Development 

 $2,000 

Student information packet inserts / publications 
Information for new students about Student Readiness 
Marketing of the QEP 

 $500 

Subtotals $500 $84,200 

Combined Total $84,700 

 
 

QEP YEAR FIVE (2019-2020) REQUIRED RESOURCES 
 In Kind New Funds 

QEP Implementation Director 
Adjunct costs to cover partial course load 
Will oversee: 

 Faculty Advisor Training update 

 Faculty Development to Support Student Readiness update 

 Internet Class Orientation Guidelines maintenance 

 Course Certification through Self-Assessment update 

 Course Certification through Peer Review update 

 Student Readiness procedures 

 $20,000 

Director of Institutional Effectiveness / SACSCOC Liaison 
Will oversee: 
Data collection and survey administration / update 

$500  

Instructional Technologist 
Salary + benefits estimate 
Will oversee: 

 Introduction to Online Learning module maintenance 

 Faculty Development: Tier One update 

 Faculty Development: Tier Two update 

 Faculty Development: Tier Three update 

 Course Requirements Web Resource maintenance 

 $60,000 

ACA 085 Faculty 
ACA 085 intervention delivery 
Seven sections – Cost offset by FTE generation 

$0  

Quality Matters subscription 
1 Year Basic Institution Subscription 

 $1,700 

Faculty stipends 
Part-Time Faculty Professional Development 

 $2,000 

Student information packet inserts / publications 
Information for new students about Student Readiness 
Marketing of the QEP 

 $500 

Subtotals $500 $84,200 

Combined Total $84,700 

 
 
In a show of support and institutional commitment for the QEP, Mayland Community College has 
pre-purchased SmarterMeasure licenses for use throughout the duration of the Plan.  Budgetary 
opportunities made this SmarterMeasure purchase possible in 2014 for use starting in QEP Year 
One.  The five-year arrangement has a value to the QEP of $25,563 and is not reflected in the 
numbers presented above. 
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Additionally, the ACA 085 intervention for Low Ready online students will generate FTE / revenue 
for the College.  While cost for development of this readiness course is indicated in the numbers 
presented above, the overall delivery cost of this intervention will be offset by the revenue-
generating nature of curriculum courses. 
 
 

RESOURCES AND BUDGET: IMPLEMENTING, SUPPORTING, ASSESSING, AND 
SUSTAINING THE QEP 
 
Mayland Community College administration has approved a total of $480,213 to implement, 
support, and assess Preparing Students to Learn Online: Are you Ready?.  The funding for the 
QEP will be provided by a combination of state and local money.   The Director of Institutional 
Effectiveness will oversee and implement the QEP budget based on the current budgeting 
process adopted by the College.  Formal QEP budget requests will be submitted annually by the 
Director of Institutional Effectiveness, with administrative oversight to the Administrative Council, 
made up of the Vice President of Administrative Services, Vice President of Instruction and 
Student Development, Associate Vice President of Continuing Education and Workforce 
Development, and the President.  The budget is monitored centrally by Business Office personnel.  
While some funding will be off-set by an increase in FTE from online course offerings, the majority 
of funds for the QEP have been earmarked from Performance-Based Funding.  (See Appendix C 
for a description of Performance-Based Funding.)  Expected funds from the College’s 
Performance Measures equal approximately $96,000 annually. 
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Assessment and Continuous Improvement of the QEP 
Mayland Community College is committed to evaluating its progress toward meeting its stated 
goals.  The College is responsible for gathering and evaluating information that measures the 
results of its teaching as well as assessing its effectiveness as a public institution of higher 
learning. 
 

ASSESSMENT OF PROGRAM OUTCOMES 
The Quality Enhancement Plan will be evaluated based on the existing Outcomes Assessment 
Model used throughout the College for its programs and support services.  Three measures will 
be used to determine the overall success of the QEP toward meeting its program outcomes: 
 

1. The QEP will increase student success (defined as earning a C or better) in 100% online 
classes beyond baseline by 5% 

2. The QEP will increase student retention rates (defined as being enrolled at the end of the 
semester) in 100% online classes beyond baseline by 4% 

3. The QEP will increase student satisfaction with 100% online classes beyond baseline 
 
Data will continue to be gathered in QEP Year Zero and will be combined with the data previously 
gathered through institutional analysis to refine baselines and targets for these three Program 
Outcomes.   
 
As success for the QEP centers upon the three primary outcomes of student success, student 
retention, and student satisfaction, Mayland Community College will gage the level of 
achievement of the Quality Enhancement Plan by tracking the student pathways to 100% online 
classes.  These pathways, defined by predetermined SmarterMeasure placement categories, are 
as follows: 
 
All students take the SmarterMeasure assessment (Distance Learning Orientation – Step One) 
and the Introduction to Online Learning module (Distance Learning Orientation – Step Two).  
These steps will initially direct students into one of two pathways: 
 

 Low Ready: Students are required to take ACA 085 prior to (prerequisite) or concurrently 
with (co-requisite) taking a 100% online class.  Those taking ACA 085 as a prerequisite 
will be tracked separately from those taking ACA 085 as a co-requisite.  This will enable 
further decisions to be made regarding the effectiveness of each approach, and can 
therefore be used to make informed institutional policy decisions as the QEP becomes 
integrated into the college procedures. 

 Ready: Students are considered ready to take 100% online classes with no further 
intervention. 

 
In order to determine the effectiveness of faculty development, student success, retention, and 
satisfaction will be measured based on faculty development participation beginning in Year Three. 
 

 Student success, retention, and satisfaction will be tracked and categorized according to 
each full-time faculty member’s completion of each faculty development program tier.  
There will be four categories into which student data will be analyzed: No Tier Completed, 
Tier One Completed, Tier Two Completed, or Tier Three Completed. 
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 Student success, retention, and satisfaction will be tracked and categorized according to 
each part-time faculty member’s completion of each faculty development program tier.  
There will be four categories into which student data will be grouped: No Tier Completed, 
Tier One Completed, Tier Two Completed, or Tier Three Completed. 

 
Using a data collection method developed by A-B Tech whereby data is grouped according to 
intervention as the QEP progresses (Asheville-Buncome Technical Community College), the 
success and retention rates of the following data points will be collected and analyzed to gage 
achievement of the QEP’s program outcomes: 
 
 

Data 
Point 

Semester Smarter-
Measure 
Results 

Intervention Faculty 
Development 
Tier Completed 

1 Fall 2014 (QEP Year Zero) None None None 

2 Spring / Summer 2015 None None None 

3 Fall 2015 (QEP Year One) None None None 

4  Ready 1 None 

5  Not Ready 1 None 

6 Spring / Summer 2016 None None None 

7  Ready 1 None 

8  Not Ready 1 None 

9 Fall 2016 (QEP Year Two) None None None 

10  Ready 1 None 

11  Not Ready 1 None 

12 Spring / Summer 2017 None None None 

13  Ready 1, 2 None 

14  Not Ready 1, 2, 3 (co) None 

15 Fall 2017 (QEP Year Three) None None None 

16  None None Tier 1 

17  Ready 1, 2 None 

18  Ready 1, 2 Tier 1 

19  Not Ready 1, 2, 3 (co) None 

20  Not Ready 1, 2, 3 (co) Tier 1 

Intervention: 
1: SmarterMeasure Assessment and Results 
2: Introduction to Online Learning Orientation Module 
3 (pre): ACA 085 (Improving Study Skills) Course taken as a pre-requisite 
3 (co): ACA 085 (Improving Study Skills) Course taken as a co-requisite 
4: Internet Class Orientation Guidelines 
5: Course Requirements Webpage Resource 
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Data 
Point 

Semester Smarter-
Measure 
Results 

Intervention Faculty 
Development 
Tier Completed 

21  Not Ready 1, 2, 3 (pre) None 

22  Not Ready 1, 2, 3 (pre) Tier 1 

23 Spring / Summer 2018 Ready 1, 2 None 

24  Ready 1, 2 Tier 1 

25  Not Ready 1, 2, 3 (co) None 

26  Not Ready 1, 2, 3 (co) Tier 1 

27  Not Ready 1, 2, 3 (pre) None 

28  Not Ready 1, 2, 3 (pre) Tier 1 

29 Fall 2018 (QEP Year Four) Ready 1, 2, 4, 5 None 

30  Ready 1, 2, 4, 5 Tier 1 

31  Ready 1, 2, 4, 5 Tier 1, 2 

32  Not Ready 1, 2, 3 (co), 4, 5 None 

33  Not Ready 1, 2, 3 (co), 4, 5 Tier 1 

34  Not Ready 1, 2, 3 (co), 4, 5 Tier 1, 2 

35  Not Ready 1, 2, 3 (pre), 4, 5 None 

36  Not Ready 1, 2, 3 (pre), 4, 5 Tier 1 

37  Not Ready 1, 2, 3 (pre), 4, 5 Tier 1, 2 

38 Spring / Summer 2019 Ready 1, 2, 4, 5 None 

39  Ready 1, 2, 4, 5 Tier 1 

40  Ready 1, 2, 4, 5 Tier 1, 2 

41  Ready 1, 2, 4, 5 Tier 1, 2, 3 

42  Not Ready 1, 2, 3 (co), 4, 5 None 

43  Not Ready 1, 2, 3 (co), 4, 5 Tier 1 

44  Not Ready 1, 2, 3 (co), 4, 5 Tier 1, 2 

45  Not Ready 1, 2, 3 (co), 4, 5 Tier 1, 2, 3 

46  Not Ready 1, 2, 3 (pre), 4, 5 None 

47  Not Ready 1, 2, 3 (pre), 4, 5 Tier 1 

48  Not Ready 1, 2, 3 (pre), 4, 5 Tier 1, 2 

49  Not Ready 1, 2, 3 (pre), 4, 5 Tier 1, 2, 3 

50 Fall 2019 (QEP Year Five) Ready 1, 2, 4, 5 None 

51  Ready 1, 2, 4, 5 Tier 1 

52  Ready 1, 2, 4, 5 Tier 1, 2 

53  Ready 1, 2, 4, 5 Tier 1, 2, 3 

54  Not Ready 1, 2, 3 (co), 4, 5 None 
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Data 
Point 

Semester Smarter-
Measure 
Results 

Intervention Faculty 
Development 
Tier Completed 

55  Not Ready 1, 2, 3 (co), 4, 5 Tier 1 

56  Not Ready 1, 2, 3 (co), 4, 5 Tier 1, 2 

57  Not Ready 1, 2, 3 (co), 4, 5 Tier 1, 2, 3 

58  Not Ready 1, 2, 3 (pre), 4, 5 None 

59  Not Ready 1, 2, 3 (pre), 4, 5 Tier 1 

60  Not Ready 1, 2, 3 (pre), 4, 5 Tier 1, 2 

61  Not Ready 1, 2, 3 (pre), 4, 5 Tier 1, 2, 3 

62 Spring / Summer 2020 Ready 1, 2, 4, 5 None 

63  Ready 1, 2, 4, 5 Tier 1 

64  Ready 1, 2, 4, 5 Tier 1, 2 

65  Ready 1, 2, 4, 5 Tier 1, 2, 3 

66  Not Ready 1, 2, 3 (co), 4, 5 None 

67  Not Ready 1, 2, 3 (co), 4, 5 Tier 1 

68  Not Ready 1, 2, 3 (co), 4, 5 Tier 1, 2 

69  Not Ready 1, 2, 3 (co), 4, 5 Tier 1, 2, 3 

70  Not Ready 1, 2, 3 (pre), 4, 5 None 

71  Not Ready 1, 2, 3 (pre), 4, 5 Tier 1 

72  Not Ready 1, 2, 3 (pre), 4, 5 Tier 1, 2 

73  Not Ready 1, 2, 3 (pre), 4, 5 Tier 1, 2, 3 

Table 11: Data Points to be Collected for Assessment of the QEP Program Outcomes 

Assessment of Program Outcomes for curriculum programs at Mayland Community College are 
tracked using Institutional Assessment Form: Program Outcomes (FORM C) [See Appendix D].  
Program Outcomes for the QEP will be tracked using the same assessment form. 
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ASSESSMENT OF STUDENT LEARNING OUTCOMES 
Mayland Community College uses the following Assessment Model to evaluate student learning 
outcomes at the course level: 

 
There are four (4) student learning outcomes fostering readiness within the Quality Enhancement 
Plan: 
 

 Student Learning Outcome 1:  Students will be able to identify the characteristics of a 
successful online learner 

 Student Learning Outcome 2:  Students will be able to demonstrate appropriate 
technical skills needed for online success 

 Student Learning Outcome 3:  Students will be able to apply personal readiness 
techniques to improve performance in online classes 

 Student Learning Outcome 4:  Students will be able to utilize appropriate academic 
resources to improve access to and performance in online classes 

 
Assessment of SLOs for curriculum programs at Mayland Community College are tracked using 
Institutional Assessment Form: Student Learning Outcomes (FORM A) [See Appendix E].  SLOs 
for the QEP will be tracked using the same assessment form. Criteria for success will be 
established annually by the QEP Implementation Committee as results from SLO assessment are 
used to establish benchmarks and goals for the next year.  Student Learning Outcome results 
from SmarterMeasure, ACA 085, the Introduction to Online Learning Module, Student Pre- and 
Post-Assessments, and Faculty Pre- and Post-Assessments will be used to continually improve 
the action plan as follows: 
 
 

Figure 13: MCC Student Learning Outcomes Assessment Model 
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Action / 
Intervention 

Assessment / Measure / Evidence 

SmarterMeasure SmarterMeasure Assessment 
Timing: Asynchronous (As each student completes the action) 
 
Students will take the SmarterMeasure assessment as an initial inventory of 
readiness for technology-rich learning environments.  The assessment will 
evaluate: 
 

1) each student’s readiness characteristics as compared to those of 
successful online learners (SLO 1) 

2) each student’s technical readiness status (SLO 2) 
3) each student’s personal readiness status (SLO 3) 

 
Results will be tracked and will be used to determine participation in student 
readiness pathways. 

Student Distance Learning Evaluation 
Timing: In the final weeks of each online class 
 
Student feedback regarding the SmarterMeasure instrument will be collected 
by the redesigned distance learning evaluation instrument.  Baselines and 
targets will be finalized in QEP Year One and criteria for success will be 
evaluated and revised annually thereafter. 

Introduction to 
Online Learning 
Module 

Pre-Assessment / Post-Assessment 
Timing: Asynchronous (As each student completes the action) 
 
Students will be given an Online Student Assessment as a pre-module 
assessment and a related Online Student Assessment as a post-module 
assessment.  The assessments will have corresponding tasks related to the 
appropriate SLOs (SLO 1 and SLO 2).  The differential between the pre-
assessment and the post-assessment will be used to demonstrate 
achievement of the related student learning outcome. The baselines and 
targets will initially be determined in the module’s pilot and criteria for 
success will be evaluated and revised annually thereafter. 

ACA 085 Pretest / Posttest 
Timing: Beginning and ending of each ACA 085 course 
 
A pretest and related posttest assessment will be given at the beginning and 
end of the ACA 085 course.  The assessments will cover: 
 

1) understanding of characteristics of successful online learners (SLO 1) 
2) use of required technology (SLO 2) 
3) development of personal readiness skills (SLO 3) 
4) maturity of academic skills (SLO 4) 
5) use of academic resources (SLO 4) 

 
Baselines and targets will be initially determined in the ACA 085 pilot and 
criteria for success will be evaluated and revised annually thereafter. 
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Action / 
Intervention 

Assessment / Measure / Evidence 

Formative Assessments 
Timing: Throughout each ACA 085 course 
 
Several types of formative assessments will be built within the ACA 085 
course to inform teaching and reflect learning.  Traditional Classroom 
Assessment Techniques (CATs), technology labs, and quizzes will provide 
focused feedback for skill / knowledge improvement.  The ACA 085 
instructor(s) will develop these formative assessments with assistance from 
the Director of Institutional Effectiveness and QEP Implementation Director. 

End-of-Course Evaluation 
Timing: At the end of each ACA 085 course 
 
At the end of each ACA 085 course, students will be surveyed in order to 
gather student perception as to the effectiveness and usefulness of the 
course and to self-perceived skill and knowledge gains. 

Internet Class 
Orientation 
Guidelines 

Student Distance Learning Evaluation 
Timing: In the final weeks of each online class 
 
Student feedback data will be collected regarding the course orientation as it 
addressed the following topics: 
 

1) successful online student characteristics (SLO 1) 
2) required technical skills (SLO 2) 
3) personal readiness requirements (SLO 3) 
4) methodologies for appropriate academic resource access (SLO 4) 

 
Feedback will be gathered using the redesigned distance learning evaluation 
instrument.  Baselines and targets will be initially determined prior to 
implementation in Year Four and criteria for success will be evaluated and 
revised annually thereafter. 

Course 
Requirements Web 
Resource 

Student Distance Learning Evaluation 
Timing: In the final weeks of each online class 
 
The Course Requirements Web Resource reinforces a student’s ability to 
use appropriate academic resources to improve access to and performance 
in online classes (SLO 4).  As such, student feedback regarding the use and 
usefulness of the Course Requirements Web Resource will be collected by 
the redesigned distance learning evaluation instrument.  Baselines and 
targets will be initially determined prior to implementation in Year Four and 
criteria for success will be evaluated and revised annually thereafter. 
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Action / 
Intervention 

Assessment / Measure / Evidence 

Advisor Training Student Distance Learning Evaluation 
Timing: In the final weeks of each online class 
 
Student feedback regarding advising based on online student characteristics 
(SLO 1) will be collected by the redesigned distance learning evaluation 
instrument.  Baselines and targets will be refined in QEP Year One and 
criteria for success will be evaluated and revised annually thereafter. 

Faculty 
Development –  
Tiers 1, 2, and 3 

Faculty Professional Development Final Assessment 
Timing: Asynchronous – At the end of the professional development offering 
 
Faculty members will complete a final assessment at the end of the 
professional development opportunity.  The final assessment will measure 
understanding of material covered by the program.  Faculty members will be 
required to demonstrate competency before credit for the professional 
development is awarded. 

Faculty Performance Evaluation 
Timing: Annually – At the end of the Spring semester 
 
Faculty and their supervisors will discuss progress made in the faculty 
professional development program.  Supervisors will assess and record the 
results.  The existing Faculty Performance Evaluation instrument will be 
modified to include a checklist that indicates professional development 
progress. 

Faculty Distance Learning Evaluation 
Timing: Annually – At the end of the Spring semester 
 
Using the Faculty Distance Learning Evaluation (established in QEP Year 
Zero), members will report satisfaction measures regarding the professional 
development programs offered through QEP efforts.  The instrument will 
allow faculty members to provide feedback and suggest improvements. 

Course Certification Quality Matters-Based Course Self-Assessment 
Timing: Annually – Due with the program review / program review update 

 
Faculty members will complete a self-assessment, including items that 1) 
support quality assessments and assignments that reflect academic 
success, 2) support quality course design leveraging and re-enforcing 
personal readiness skills, and 3) support the use of communication tools and 
instructional technologies for each existing course taught in a 100% online 
format.  This self-assessment will become part of the annual program review 
process.  This self-assessment will evaluate each course’s adherence to the 
Quality Matters standard and provide a plan for continual improvement of the 
100% online course. 
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Action / 
Intervention 

Assessment / Measure / Evidence 

Quality Matters Review Rubric 
Timing: At the end of the Quality Matters-based review before the new class 
is offered to students 
 
A Quality Matters review rubric will be completed for each new 100% online 
class developed.  The rubric will provide support and evaluation for 1) quality 
assessments and assignments that reflect academic success, 2) quality 
course design that leverages and re-enforces personal readiness skills, 3) 
quality use of communication tools and instructional technologies that support 
student learning. 

Faculty Perceptions 
of Student 
Readiness 

Faculty Distance Learning Evaluation 
Timing: Annually – At the end of the Spring semester 
 
Using the Faculty Distance Learning Evaluation (established in QEP Year 
Zero), members will report perception measures regarding student 
readiness.  Positive shifts in perception of student readiness and 
performance will be used to inform changes derived from QEP 
implementation. 

Table 12: Assessments and Measures Used Throughout the QEP 

 
As shown in the following figure (Figure 14), the Student Learning Outcomes of the MCC Quality 
Enhancement Plan are comprehensively introduced, assessed, reinforced, and supported 
throughout several actions of the QEP. 
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Figure 14: Student Learning Outcomes are Assessed, Reinforced, and Supported throughout the QEP 

 
As the assessments are performed, a cycle of continuous improvement will be engrained within 
the QEP as shown in Figure 15. 
 

•SmarterMeasure

•Introduction to Online Learning Module

•ACA 085

•Internet Class Orientation Guidelines

•Advisor Training

SLO 1: Students will be 
able to identify the 
characteristics of a 

successful online learner

•SmarterMeasure

•Introduction to Online Learning Module

•ACA 085

•Internet Class Orientation Guidelines

•Faculty Development – Tier 1

•Faculty Development – Tier 3

•Course Certification

SLO 2: Students will be 
able to demonstrate 

appropriate technical skills 
needed for online success

•SmarterMeasure

•ACA 085

•Internet Class Orientation Guidelines

•Faculty Development – Tier 2

•Course Certification

SLO 3: Students will be 
able to apply personal 

readiness techniques to 
improve performance in 

online classes

•ACA 085

•Internet Class Orientation Guidelines

•Course Requirements Web Resource

•Faculty Development – Tier 2

•Faculty Development – Tier 3

•Course Certification

SLO 4: Students will be 
able to utilize appropriate 

academic resources to 
improve access to and 
performance in online 

classes
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Figure 15: QEP Assessment and Continuous Improvement 

 
The Director of Institutional Effectiveness will assist the QEP Director and Implementation Team 
with data collection, analysis, and comparison. 
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Appendix A: QEP Implementation Director Job Description 
CLASS TITLE: QEP Implementation Director or QEP Director 
 
PURPOSE OF CLASS: The QEP Implementation Director provides leadership for the 
ongoing planning, implementation, assessment, and continuous improvement of the Mayland 
Community College Quality Enhancement Plan.  The individual in this position is responsible for 
managing and/or participating in management of all aspects of the College’s QEP. 
 
Minimum Requirements: 

 Bachelor’s Degree. 

 One or more years of experience in the design and development of online courses. 

 One or more years of teaching experience in higher education. 

 One or more years of experience using a learning management system. 

 Working knowledge of best practices in instructional design and online course delivery. 
 

Preferred Requirements: 

 Master’s Degree. 

 Quality Matters certification or training. 

 Experience working with the Quality Enhancement Plan process. 

 Experience in data analysis and project management. 

 Demonstrated success in problem-solving and collaboration with faculty and staff. 

 Experience as an online student. 
 

Position Expectations: 

 Lead the QEP process for the institution. 

 Assure that the QEP maintains steady progress and inform appropriate personnel of 
relevant concerns, needs, and issues as applicable. 

 Provide timely and periodic updates to the College and to SACSCOC as required / 
requested.  Create reports based on QEP efforts as needed / required. 

 Work closely with relevant constituencies to build processes that promote appropriate 
placement of students according to their readiness for distance learning. 

 Identify barriers to student learning / student readiness and work to create solutions by 
identifying and utilizing instructional technology. 

 Work closely with relevant constituencies to provide quality interventions to increase 
student readiness for online coursework. 

 Work closely with faculty to ensure quality within online offerings.  

 Work with faculty to provide opportunities for professional development for online 
teaching. 

 Work closely with Deans and the Vice President of Instruction and Student Services to 
assure support and cohesiveness of distance learning courses. 

 Research and identify best practices in online learning that will enhance instruction and 
student learning. 

 Work with faculty to promote and encourage the use of effective andragogy and 
technology in the online educational environment. 
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 Plan, execute, and manage efforts to incorporate new opportunities and support existing 
online course development. 

 Assist with designing and implementing MCC’s Online Standards Review. 

 Conduct quality assurance reviews of courses and other instructional materials using 
MCC’s Online Standards Review, designated rubrics, or other objective assessment 
criteria. 

 Attend on-going professional development to stay current in the field. 

 Carry out other duties and responsibilities as assigned and related to the QEP. 
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Appendix B: Instructional Technologist Job Description 
CLASS TITLE: Instructional Technologist or Instructional Technology Specialist or 
Director/Coordinator of Instructional Technology 
 
PURPOSE OF CLASS: The individual in this position is responsible for assisting in the 
successful integration and production of high-quality, online courses that support institutional, 
program, and student learning outcomes. A function of this position is to develop and implement 
a series of professional development opportunities on a variety of topics related to use of 
technology as an instructional tool. Additionally, this position will play a primary role in the 
development, implementation, and assessment of Quality Enhancement Plan actions. 
 
Minimum Requirements: 

 Bachelor’s Degree in any area of the following or a related field of study: 
o Instructional Design 
o Instructional Technology 
o Educational Technology 
o Instructional Systems Technology 
o Computer Information Technology / Computer Science 

 2 years minimum experience with online learning 

 Verified experience with one or more learning management systems 

 Teaching experience with online instructional  experience and/or a strong background in 
instructional design 

 Demonstrated success in problem-solving, project management, and collaboration with 
faculty and staff 

 
Preferred Requirements: 

 Master’s Degree in an area of the following or a related field of study: 
o Instructional Design 
o Instructional Technology 
o Educational Technology 

 3 years minimum experience integrating technology (video, graphics, animations, and 
interactive media elements) into higher education instruction / faculty development 

 Experience in conducting quality reviews of online courses using Quality Matters rubric or 
other assessment tool 

 Ability to continually adapt and learn about new technologies and educational design 
strategies 

 Demonstrated ability to train others in one-on-one and in group settings 

 Ability to prioritize, schedule, and meet deadlines 

 Ability to communicate online including e-mail, chat rooms, videoconferencing, and other 
technology-based, communication media 

 
Position Expectations 

 Research and identify best practices in instructional technologies that will enhance 
instruction and student learning 
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 Identify barriers to student learning / student readiness and work to identify problem-
solving solutions in identifying and utilizing instructional technology 

 Assist faculty with development and design of quality distance learning courses through 
innovative technology, including social and mobile media 

 Assist faculty with developing new online courses and integrating online resources into 
traditional classroom environments 

 Develop and implement a multi-faceted series of faculty development opportunities 

 Work with faculty to promote and encourage the use of effective andragogy and 
technology in the online educational environment 

 Assist faculty with creating course content which is ADA compliant, meets SACSCOC 
compliance, and utilizes the Principles of Universal Instructional Design 

 Create innovative and engaging online training tutorials 

 Support the College’s initiatives for the QEP 

 Plan, execute, and manage efforts to incorporate new opportunities and support existing 
online course development  

 Collaborate with college staff, faculty, and administrative personnel to make academic 
and educational support services equitably available to online as well as traditional 
learners 

 Assist with designing and implementing MCC’s Online Standards Review 

 Conduct quality assurance reviews of courses and other instructional materials using 
MCC’s Online Standards Review, designated rubrics, or other objective assessment 
criteria 

 Attend on-going professional development to stay current in the field 

 Fulfill other duties as assigned by the Director of Distance Learning or Vice President of 
Instruction and Student Development 
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Appendix C: Performance-Based Funding 
Appendix C provides excerpts from “Performance-Based Funding: A Model for Embedding 
Performance Into Formula Allocations” (NC Community Colleges Performance Funding 
Committee) 
 
The performance-based funding allocation model has two components: 1) quality component and 
2) impact component.  Between the two components, an equal amount of funding is allocated 
through the model for each performance measure identified by the Community College System 
with a goal of allocating $5 million per measure.  Exhibit A lists the Community College 
Performance Measures.  
 

Exhibit A: Community College Performance Measures 

Basic Skills Student Progress 

GED Diploma Attainment 

Developmental Student Success in College-Level English Courses 

Developmental Student Success in College-Level Math Courses 

First Year Progression 

Curriculum Completion 

Licensure and Certification Attainment 

College Transfer Performance 

 
The performance-based funding allocation model is further described as follows: 
 
Rewarding Quality: The amount of funding that a college receives through the quality component 
for each performance measure depends on the percentage of students succeeding on each 
measure compared to an established baseline and goal. Based on three years of data (if 
available) for each measure, the baseline is initially set two standard deviations below the system 
mean, and the goal is initially set one standard deviation above the system mean. The same 
baseline and goal applies to all colleges. The baselines and goals are revisited every three years. 
A college’s performance-based funding allocation for quality is determined based on the following 
rules: 

 

 If a college does not meet the baseline, it receives no performance-based funding through 
the quality component for that measure; 

 If a college exceeds the baseline, but does not meet the goal, it receives a portion of the 
performance-based funding for which it would be eligible; 

 If a college meets the goal, it receives 100% of the performance-based funding for which 
it would be eligible; and, 

 If a college exceeds the goal, it would receive more than 100% of the performance- based 
funding for which it would be eligible. 
 

For example, one of the performance measures focuses on licensure and certification exams. 
If $5 million in performance-based funding was available for this measure and 10,000 students 
were first time test-takers, then a college would be eligible to receive $500 per student ($5 
million divided by 10,000 students) if it met the established performance goal. In other words, 
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if College X had 200 students take the exam, it would be eligible to receive $100,000 if it met 
the performance goal. 
 
To continue the example above, assume that the performance baseline for the licensure and 
certification passing rate measure is 70% and the goal is 90%. If the percentage of students 
at College X passing the licensure exam is less than 70%, the college would not receive any 
performance-based funding for quality on this measure. If 90% of students at College X 
passed their licensure tests, the college would receive 100% of its potential performance-
based funding amount, or $100,000 in this example. If the college’s performance was 80%, 
then the college would get $50,000, or 50% of its potential performance-based funding 
amount, because the percentage of students passing their licensure exams was 50% between 
the baseline and the goal. If 95% of the college’s students passed their licensure exams, then 
the college would exceed the goal and receive $125,000, or 125% of its potential 
performance-based funding amount. 

 
Rewarding Impact: Funds that are not allocated through the quality component are distributed 
through the impact component. This component focuses on the number of students succeeding 
on each measure. Each college receives a portion of the remaining funds based on its pro-rata 
share of students succeeding on each measure systemwide. This component complements the 
quality component by recognizing that our State not only needs students succeeding at higher 
rates, but needs more students succeeding in absolute terms. 
 

For example, assume $2 million is available for allocation through the impact component for 
the licensure and certification passing rate performance measure and 8,000 students system- 
wide pass their exam on the first try. Colleges would be allocated $250 ($2 million divided by 
8,000) for each student that passes his/her licensure exam. Therefore, in our example, if 
College X has 160 students pass their licensure exams, they would receive an additional 
$40,000 (160 * $250) through the impact component. (See Exhibit B.) 

 

Exhibit B: Impact Performance-Based Funding Calculation Example 
$5 million Total amount of performance-based funding (PBF) available 

-$3 million Amount of PBF allocated through quality component 

= $2 million PBF available for allocation through the impact component 

  

$2 million PBF available for allocation through the impact component 

X 8,000 students # of students passing licensure & certification exams system-wide 

= $250 Amount of impact performance-based funding per student 

  

$250 Amount of impact performance-based funding per student 

160 students # of students passing licensure & certification exams at College X 

$40,000 College X’s impact performance-based funding on this measure 
 
 

Model in Summary: The sum of the quality and impact components determine the amount of 
performance-based funding a college receives for a given measure. An analysis of 2010-2011 
college performance across the measures indicates that initially approximately two- thirds of 
available funds will likely be earned through quality component, leaving about one-third of 
available funds to be allocated through this second impact component. As formula funds, colleges 
would be authorized to use these funds flexibly consistent with the purposes for which formula 
funds are already approved. 
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Exhibit C: Putting the Components Together 

Putting the Components Together System-wide College X 

Rewarding Quality   

 # of Students Taking Licensure Exams 10,000 200 

 Potential PB Funding per Student $500 $500 

 Potential Performance-Based Funding $5,000,000 $100,000 

 % of Potential PBF Earned 60% 50% 

Quality Allocation $3,000,000 $50,000 

   

Rewarding Impact   

 # of students passing exam 8,000 160 

 $ per Passing Student $250 $250 

Impact Allocation $2,000,000 $40,000 

   

Quality + Impact Components $5,000,000 $90,000 

 
 
This implementation marries two key goals: it provides additional recurring funds that are badly 
needed to increase student success at community colleges, while also ensuring accountability by 
allocating the funds based on performance. This performance- based funding model reflects key 
guiding principles, by recognizing student progress and completion, valuing progress and 
continuous improvement, and rewarding programs for quality and impact on the State’s workforce. 
While all colleges have the opportunity to benefit, the graduated approach recognizes differences 
in performance and programmatic emphases. Finally, this model has significant buy-in within the 
community college family. This is in large part because the model is relatively easy to understand 
and transparent. 
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Appendix D: Institutional Assessment Form: Program 
Outcomes (FORM C) 
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Appendix E: Institutional Assessment Form: Student 
Learning Outcomes (FORM A) 

 

 

M
A

Y
LA

N
D

 C
O

M
M

U
N

IT
Y

 C
O

LL
EG

E 

  
In

st
it

u
ti

o
n

al
 A

ss
es

sm
en

t 
Fo

rm
:  

St
u

d
en

t 
Le

ar
n

in
g 

O
u

tc
o

m
es

 (
FO

R
M

 A
) 

 

P
ro

gr
am

:  
C

o
u

rs
e:

  

Te
rm

:  
In

st
ru

ct
o

r:
  

 St
u

d
en

t 
Le

ar
n

in
g 

O
u

tc
o

m
e

 #
1

:  
 

 

B
en

ch
m

ar
k 

A
ss

es
sm

e
n

t 
P

ro
ce

d
u

re
 

2
01

5
-2

01
6

 R
e

su
lt

s 
U

se
 o

f 
R

es
u

lt
s 

                 

 
 

 

 



  Mayland Community College 

 85 

Appendix F: Relevant Committees – Purpose and 
Membership 

QEP DEVELOPMENT COMMITTEE 
Purpose: The QEP Development Committee is comprised of members from all areas of the 
College in support of Quality Enhancement Plan creation.  The committee offers broad-based 
College involvement throughout the planning and development phases of the QEP. 
 

Committee Member Position 

Ryan Carter QEP Director, Committee Chair 

Jennifer Vance Assistant Registrar 

Michelle Musich Dean of Students 

Sheryl Young Dean, Health Sciences 

Beth Ellis Dean/Faculty, Arts and Sciences 

Brenda McFee Dean/Faculty, Career Technologies 

Tommy Ledford Director, Information Technology 

Liz Silvers Director, Institutional Effectiveness / SACSCOC Liaison 

Jon Wilmesherr Director, LRC / Distance Education 

Keegan Anderson Faculty, Computer Information Technology 

Ron Davis Faculty, Criminal Justice 

Misti Silver Faculty, Human Services 

Jared Wilson Student 

Rachel Washburn Student / Student Government Association Vice President 

 
 
 
  



  Mayland Community College 

 86 

QEP MARKETING COMMITTEE 
Purpose: The QEP Marketing Committee seeks to increase the visibility and awareness of the 
Quality Enhancement Plan across the College.  As the QEP is implemented, the broad-based 
committee works to ensure the engagement of all institutional constituencies. 
 

Committee Member Position 

Doug Dewar Director, Counseling Services; Committee Chair 

Jessica Forbes Administrative Assistant 

Jackie Wemple Admission / Retention Advisor 

Rita Earley Associate Vice President, Continuing Education and Workforce 
Development 

Brenda McFee Dean of Career Technologies 

Michelle Musich Dean of Students 

Monica Carpenter Dean of Yancey County Continuing Education 

Beth Morris Director of Marketing 

Nancy Godwin Director, SOAR 

Liz Silvers Director, Institutional Effectiveness / SACSCOC Liaison 

Laura Laughridge Executive Director, Foundation 

Keegan Anderson Faculty, Computer Information Technology 

Ryan Carter Faculty, Computer Information Technology / QEP Director 
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PRESIDENT'S COUNCIL 
Purpose: The President's Council is made of up of representatives from the various College 
departments, faculty, and students and is used as an internal advisory group to the President. 
The President's Council is also a method used by the President for internal communication for 
pushing information up and down within the College. 
 

President’s Council Member Position 

Dr. John Boyd President, Council Chair 

Beth Ellis Dean of Arts and Sciences 

Kathy Robinson Director of Financial Services 

Brenda McFee Dean of Career Technologies 

Laura Laughridge Executive Director, Foundation 

Sheryl Young Dean of Health Sciences 

Lee Whittington Director, Facility Services 

Toni Crowder Director of Bookstore Services 

Liz Silvers Director, Institutional Effectiveness / SACSCOC Liaison 

Kristabell Kennedy Administrative Assistant 

Melissa Phillips Dean of Avery County Continuing Education 

Nancy Godwin Director, SOAR  

Michelle Musich Dean of Students 

Cassie Forbes Director, Financial Aid 

Monica Carpenter Dean of Yancey County Continuing Education 

Chris Helms Dean of Mitchell County Continuing Education 

Jeannette Murray SOAR Counselor 

Larry Shook Math Faculty 

Rhia Crawford Vice President, Instruction and Student Development 

Doug Dewar Director, Counseling Services 

Jill McNabb Registrar 

Jon Wilmesherr Director, LRC / Distance Education 

Robert Branch Director, Small Business Center 

Gerald Hyde Vice President, Administrative Services 

Ryan Carter Computer Information Technology Faculty / QEP Director 

Tommy Ledford Director Information Technology 

Steve Gunter Dean, Adult Education 

Brandee Boone Coordinator, Human Resources Development 

Ted Ollis Director, Customized Training 

Michael Ayers Director, Human Resources 

Beth Morris Director of Marketing 

SGA President  
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INSTITUTIONAL EFFECTIVENESS COMMITTEE (IEC) 
/ SACSCOC STEERING COMMITTEE 

Purpose: The Institutional Effectiveness Committee (IEC) provides a framework for the 
documentation of assessment and the integration of results in decision-making across the 
campus.  The IEC coordinates, consults, reviews, provides feedback, monitors, and prepares 
reports in a coordinating role regarding accreditation, planning, student success, and curriculum 
matters.  The committee vigorously seeks to provide leadership, support, and inspiration for the 
quest of excellence in all aspects of college operations. During Reaffirmation, the committee acts 
as the SACSCOC Steering Committee, providing leadership, oversight, and completion of the 
Compliance Certification. 
 

Committee Member Position 

Liz Silvers Director, Institutional Effectiveness / SACSCOC Liaison, Committee 
Chair 

Rhia Crawford Vice President, Instruction and Student Development 

Janie Duncan Systems Administrator, Information Technology 

Robert Branch Director, Small Business Center 

Rita Earley Associate Vice President, Continuing Education and Workforce 
Development 

Ryan Carter Faculty/QEP Director 

Beth Ellis Dean/Faculty, Arts and Sciences 

Brenda McFee Dean/Faculty, Career Technology 

Jon Wilmesherr Director, LRC/Distance Education 

Elane Redman Administrative Assistant to VP, Instruction and Student Development 

Sheryl Young Dean, Health Sciences 

Vicki Foster Administrative Assistant 

Laura Laughridge Executive Director, Foundation 

Michelle Musich Dean of Students 

Paula Savich Faculty 

Doug Dewar Director, Counseling Services 
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Appendix G: Lines of Responsibility for the Implementation 
and Sustainability for the QEP 

The following organizational chart provides the core lines of authority and reporting within 
Mayland Community College as it has organized for the QEP.  The full implementation will involve 
many more Mayland community members (staff and faculty) than can be individually shown on 
this core implementation and sustainability chart. 

 
Figure 16: Mayland Community College QEP Organization 
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